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CHAPTER I 

CONCEPTUAL FRAMEWORK OF THE STUDY 

 

1.1 INTRODUCTION 

 

 

Antisocial behaviour has been with the mankind from the time immemorial. It is a 

persistent evil. Crime has been presenting multifaceted problems to the various 

governments and is a heavy burden upon the society. Statistics of crime in India reveal 

an upward trend in its incidence. Naturally, the date is increasingly concerned with the 

problem of crime. The task of control and elimination, however, is intricate and arduous.  

It is obvious that economic and social progress of any country largely depends upon the 

masses constituting the society.  

 

 

The moral, social and material disorder caused by crime/antisocial behaviour is 

considerable. Both the offender and his victim are affected. Therefore, it is of prime 

importance that a solution to this menacing problem is sought. An effective solution is 

possible only if the problem is understood properly. One sure way to reduce the 

crime/antisocial behaviour rate is to understand the criminal/antisocial as well as the 

causes which enter into its. 

[ 

 

Antisocial behaviours are disruptive acts characterized by covert and overt hostility and 

intentional aggression toward others. Antisocial behaviours exist along a severity 

continuum and include repeated violations of social rules, defiance of authority and of 

the rights of others, deceitfulness, theft, and reckless disregard for self and others. 

Antisocial behaviour can be identified in children as young as three or four years of age. 

If left unchecked these coercive behaviour patterns will persist and escalate in severity 

over time, becoming a chronic behavioural disorder. 



 

Children 'learn' what they 'live'. Children are not born socialised. They learn to obey. 

They learn to respect other people's rights. They learn to co-operate when they have a 

close and confiding relationship. Children differ in temperament. Some are easy to 

socialise. As students, some find a way to resist the negative choices and face challenges 

confronting them. Inspite of being reared in resource limited and often stressful 

environments (familial, social, cultural, economic), invulnerable young, while 

undergoing all of the typical developmental changes and transitions, generally cope well 

with stress and tend to be socially, as well as academically, competent. 

 

Each child is unique. Every child needs a strong, loving, relationship with a parent or 

other adult to feel safe and secure and to develop a sense of trust. Without a steady bond 

of a caring adult, children are at risk for becoming hostile, difficult, and hard to manage 

and as a result, behaviour problems are likely to occur. They may succumb to multifactor 

influences of genetic, physiological, psychological and sociological factors and, unable 

to confront the social milieu, act against the society. 

 

The term antisocial behaviour is used when referring to behaviours that are violations of 

social rules or that are acts against others, such as lying, cheating, stealing, truanting and 

fighting. Antisocial behaviour involves ".... Recurring violations of socially prescribed 

patterns of behaviour", such as aggression, hostility, defiance, and destructiveness 

(Walker, Colvin and Ramsey 1995). Antisocial behaviour is the behaviour that causes or 

is likely to cause harassment, alarm or distress to one or more persons. Antisocial 

behaviours reflect a failure of the individual to conform his or her behaviour to the 

expectations of some authority figure, to societal norms, or to respecting the rights of 

other people. The behaviours can range from mild conflict with authority figures, 



 

through major violation of societal norms, to serious violations of the rights of others 

(Frick 1998). 

 

Antisocial behaviour results in social disapproval because it is harmful to maintaining 

social order. Antisocial acts are endemic and pervasive. There is a high prevalence of 

antisocial behaviour among student populations. Antisocial individual is a menace to the 

family, society and the country as a whole. Nearly everyday, the news reports stories 

about children committing acts of violence, often against children. Antisocial behaviour 

in childhood is the strongest predictor of antisocial behaviour in adolescence. If 

aggressive behaviour problems develop in preschool years, a significant proportion of 

the children (as high as fifty per cent) will continue to experience similar problems in 

middle childhood and into adolescence (Campbell 1995). The work of Rutter, Giller and 

Hagell (1998) and Tremblay (1999) clearly points to the effects of the early period of 

development on antisocial behaviour and juvenile delinquency and mental health 

problems in later life. 

 

 It is believed that antisocial youth are looking for the good things in life without working 

for them. There is a great deal of anger towards young people who steal and commit 

other violent and antisocial acts. This anger arises from the general belief that students 

with antisocial nature could be like others if they wanted to be and if they tried. Although 

this anger is justifiable considering the violence committed by the youth in recent years, 

our response has to be guided by the knowledge of what is causing this behaviour and 

how it can be changed. 

 

 



 

1.2  ANTISOCIAL BEHAVIOUR 

 

 

1.2.1 Definition of Antisocial behaviour 

 

Antisocial behaviour is defined as 'behaviour by a person which causes, or is likely to 

cause, harassment, alarm or distress to persons not of the same household as the person'. 

 

 

1.2.2 Characteristics of Students with Antisocial Behaviour 

 

Though it is very difficult to pinpoint the characteristics of students with antisocial 

behaviour, they may exhibit some or most of these. 

1. Physically, they are muscular and bold. 

2. By temperament, they are aggressive, destructive, energetic, impulsive and 

extraverted. 

3. In their attitudes, they are hostile, defiant, resentful, suspicious, unconventional and 

non-submissive to authority. 

4. Their behaviour mostly operates on concrete level rather on symbolic intellectual 

expression. They are less methodical to the problem. 

5. They lack affection, instability, and violate social norms. 

 

 

1.2.3 Causes of Antisocial Behaviour 

 

The consensus was that students are antisocial for the following reasons:  

¶ Lack of parental control;  

¶ Disregard for the law;  

¶ Situations getting exacerbated by the police;  

¶ Peer pressure;  



 

¶ Lack of discipline;  

¶ Boredom;  

¶ Lack of respect for other people;  

¶ Drink or drugs;  

¶ Children of single parents;  

¶ Selfishness;  

¶ Poverty;  

¶ Broad societal change. 

Shamsie (2000) has presented the following facts about violent youth that are suggestive 

of causes of antisocial behaviour: 

 

 

1. Many antisocial youth have difficult temperaments from birth. Babies with difficult 

temperament are poor sleepers, difficult to feed and hard to toilet train. (Thomas, 

Chess and Birch 1969). These babies require extra patience and attention. Research 

has shown that children with difficult temperaments, who grow up in families where 

there have been serious difficulties, develop emotional and behavioural problems 

(Maziade et al. 1990). 

 

 

2. Many antisocial youth suffer from a variety of disabilities. Learning disabilities, 

including reading disability, are common occurrences (Lewis et al. 1980). Lack of 

recognition of disabilities can cause serious problems to a child's progress and self-

image. 

 

3. Many antisocial youth have serious psychiatric disorders. The most common is 

Attention-deficit hyperactivity disorder (ADHD), which makes it hard for these 

youth to do well academically (O'Brien et al. 1992). Impulsiveness is one of the 



 

symptoms of ADHD that often contributes to children getting into fights and trouble 

with the law. ADHD runs in families and has been linked to a genetic abnormality 

(Mauser et al. 1993). Besides the above, many antisocial youth have neurological 

disturbances such as psychomotor epilepsy, and symptoms of psychotic illnesses 

such as schizophrenia and manic-depressive psychosis (Lewis 1993). 

 

 

4. Many antisocial youth come from families that have experienced a great deal of 

difficulty and stress. Children growing up in these families may experience 

inconsistent discipline, neglect, and physical abuse (Reidy 1977). There may be a 

history of mental illness in one or both parents. Very often the difficulties 

experienced by the families are further aggravated by poverty (Rae-Grant et al. 

1989). None of the above risk factors by themselves cause young persons to be 

antisocial. What makes the youth to be antisocial is the presence of more than two or 

three factors. In fact, most antisocial youth present 3 or 4 risk factors (Rutter 1979). 

It is important to recognize that without help these youth cause a great deal of harm 

to society through their antisocial and violent behaviour. Besides causing suffering 

to their families and society, they cost us millions of dollars through probation, jail, 

welfare and unemployment (Shamsie 1990). The fact is that antisocial youth do not 

choose to be bad; with help they are capable of being good. It is in our interest to 

help them so that, instead of causing pain and expense to society, they can positively 

contribute. 

 

 

 

 



 

1.2.4 Types of Antisocial Behaviour  

 

 

Different types of antisocial behaviour can be categorized into three groups -authority 

defying behaviours overt and covert anti-social acts. Less serious anti-social behaviour 

in childhood tend to be characterized as defiance, or defying authority figures. Covert 

antisocial behaviours, such as stealing, typically occurs in later. Childhood, whereas the 

most severe overt antisocial acts, such as violent behaviours, do not usually emerge untill 

adolescence.  

 

Sampson & Lamb (1995) categorized antisocial behaviour into three categories.  

 

1. Street Scene - begging; antisocial drinking; street prostitution and kerb-crawling; 

street drugs market.  

An antisocial street scene, with begging, street drinking, a street sex market or groups of 

people hanging around can make people feel unsafe. Litter, fly-posting, graffiti and other 

criminal damage also degrade the street environment and are major factors in 

determining people’s quality of life, perception of personal safety and attitude towards 

public services.   

 

2. Nuisance Neighbours - intimidation and harassment; noise rowdy and nuisance 

behaviour; hoax calls; animal related problems; vehicle related nuisance. Nuisance 

neighbours are the persistent antisocial minority who impact directly on whole 

communities. They can live in any tenure of housing, live next door or live nearby. They 

are in essence people or families who show a selfish inability or unwillingness or 

recognise when their behaviour is often to others and refuse to take responsibility for it. 

They show a lack of regard for the community and a disrespect for other people’s quality 

of life and enjoyment of the local area.This form of anti-social behaviour affects people’s 



 

feelings of community safety, can result in a heightened fear of crime and a lack of 

confidence in public services and ultimately may impact upon community 

empowerment.  

 

 

5. Environmental Crime - criminal damage/vandalism; graffiti and fly-posting; fly-

tipping; litter and waste; nuisance vehicles; drugs paraphernalia; fireworks misuses. 

Envirnomental antisocial behaivour includes littering, nuisance vehicles, graffiti, 

drug related paraphernalia, fly posting, dog fouling, fly-tpiing, dumped business 

wastes, vandalism, abandoned shopping trolleys and noise nuisance. Its presence 

encourages a spiral of decline, which can undermine community cohesion and the 

efforts of public agencies. When graffiti, fly-tipping and litter are allowed to take 

over an area, other forms of anti-social behaviour seem more normal and are more 

likely to be tolerated too. Crime and the fear of crime undermine local investment in 

regeneration, education and jobs. 

       1.3 SECONDARY EDUCATION 

 1.3.1 Structure of School Education 

The government is committed to ensuring universal elementary education (primary and 

upper primary) for all children aged 6-14 years. Primary school includes children of ages 

six to eleven, organized into classes one to five. Middle/Upper primary schools for 

classes VI-VIII. In such cases the classes from nine to twelve are classified under the 

high school category. 

 

 



 

Sl. No. Stage Standards Included 

1. Pre-Primary Before the age of 5 

2. Primary 1st to 5th Standard 

3. Middle School 6th to 8th 

4. Secondary 9th& 10th 

5. Higher Secondary 11th& 12th 

6. Higher Education Beyond 12th Standard 

 

 

1.3.2  Aims and Objectives of Secondary Education 

Secondary education occupies a very strategic position in the educational pattern of the 

country. It is the link between primary education and higher education. Primary 

education is intended to provide minimum requirements for survival whereas secondary 

education enables an individual to become a full member of the complicated society. 

 

1. To bring all round development among the learner. To train the young mass of the 

country to be good citizens who will be competent to play their part effectively in the 

social and economic development of the country. 

2. To promote social virtues, intellectual development and practical skills of students. 

3. To Train character of students to enable them to participate creatively as citizens in 

the emerging social order. 

4. To improve practical and vocational efficiency of the students. 

5. To develop a scientific attitude of mind to think objectively. 



 

6. To inculcate the qualities necessary for living harmoniously and efficiently with one’s 

fellowmen. 

7. To develop artistic and cultural interests which are essential for self-expression and 

development of all-round personality of pupils. 

The main objective is “national reconstruction by raising the standard of living of our 

people.” 

1. The education is to meet the needs of a modernizing democratic and socialistic 

society. 

2. It would promote productivity. 

3. It would strengthen social and national integration. 

4. It would consolidate democracy to adopt as a way of life. 

5. It would accelerate the pace of modernization. 

6. It would enable students to participate in productive work in school, home, workshop, 

form and factory etc. 

7. It would develop social, moral and spiritual values among the students. 

1.4 STRATEGIES TO OVERCOME ANTISOCIAL BEHAVIOUR 

1.4.1  Intervention and Treatment 

As a high prevalence mental health problem in students, many interventions and 

treatments are developed to prevent anti-social behaviours and to help reinforce pro-social 

behaviours.  Several factors are considered as direct or indirect causes of developing anti-

social behaviour in students. Addressing these factors are necessary to develop a reliable 

and effective intervention or treatment. Students perinatal risk, temperament, intelligence, 



 

nutrition level, and interaction with teachers or caregivers can influence their behaviours. 

As for teachers or caregivers, their personality traits, behaviours, socioeconomic 

status, social network, and living environment can also affect students development of 

anti-social behaviour.  

 

Participatory learning comprises of practical activities, feedback and reflections, 

consolidation and reinforcement and practical applications of facing day- today life 

challenges. The peer training approach involves students in this school. They learn these 

skills through active learning and participation in an Twenty Three session training 

programme. They further train their peers at school in these skills through the same 

process. They follow up with the main resource team for feedback, discussions, training 

material etc. A relatively strong consensus is emerging among experts that a successful, 

comprehensive intervention program for antisocial behaviour (Loraine Thompson 1994) 

should contain the following elements: 

1.4.2 Social Skills 

Social Skills are related with the social aspect of the person’s life. In Social Skills 

Interpersonal Relationship Skill, Effective Communication Skill, Self Awareness Skill 

and Empathy Skill are covered. The social aspects play important role in life. A person 

has to maintain social relations in life. The Social Skills make a person conscious about 

her or his social relations as those relations affect life directly or indirectly to life. It is 

difficult for a person to live without Social Skills. 

 

i. Interpersonal Relationship Skill 

Interpersonal Relation is the relationship between two persons. Interpersonal Relational 

Skill is an ability to maintain good relationship with the members of the society. It is a 

skill that helps a person to understand his relations with others and relates in a positive or 



 

reciprocal manner with him. Interpersonal Relationship Skill is the ability to understand 

own roles and responsibility towards the members of the society and what she or he has 

to expect from them. It is an ability to deal effectively to maintain healthy relations with 

the members of the society. 

 

ii. Effective Communication Skill 

Effective Communication Skill is an ability to express own views, ideas, opinions, 

information, etc. verbally or non-verbally in an appropriate manner. It is also an ability to 

receive others’ views, ideas, opinions, information, etc. sent verbally or nonverbally, in an 

appropriate manner. In other words, Effective Communication Skill is an ability to 

enhance meaningful interaction between the individuals. 

iii. Self Awareness Skill 

Self Awareness Skill is the ability to recognize ownself. It is an ability to know own 

character, weaknesses and strengths, likes and dislikes, goals of life and desires. It is a 

skill that makes person conscious about her or his physical, as well as, cognitive 

functioning. In other words, Self Awareness Skill is the ability to know ownself as an 

individual personality. 

iv. Empathy Skill 

Empathy is an ability to imagine what is life for another person ever in the situation which 

may not be familiarized by the person. It is an ability which makes a person to feel and 

understand situation of others. Empathy has further been described as the process of 

understanding a person’s subjective experience by vicariously sharing that experience 

while maintaining observant stance. In simple words, Empathy is the ability to put oneself 

in another's state. 

 



 

1.4.3 Social Skills Interventions 

 

 

Building Social Connections 

Building Social Connections activities are a great way to break down barriers and initiate 

conversations in a comfortable and relaxed setting. They help you to create a sense of 

camaraderie and build a foundation for further social interactions.  

 

 

Intervention – 1 

Two Truths and a Lie  

Each Student shares two true statements and one false statement about themselves. The 

group tries to guess which statement is the lie, sparking conversations and laughter. 



 

Intervention – 2  

Human Bingo 

 

Students are given bingo cards with different characteristics or experiences. They must 

find people in the group who match each characteristic. The goal is to encourage 

interaction and discovery. 

 

 

 

 

 



 

Intervention – 3 

Name and Fact 

 

Here Students introduce themselves by stating their name and sharing an interesting fact 

about themselves. This helps in breaking the ice and sparking conversations based on 

shared interests or experiences. 

These activities create a relaxed and engaging environment, encouraging Students to 

interact, connect, and lay the foundation for further social skill development. 

 

 

 

 

 

 

 

 

 

 



 

Intervention – 4 

Active Listening Pairs 

 

 Students pair up and take turns sharing a personal story. The listener practices active listening 

skills by summarizing and reflecting on what they heard. This activity promotes empathy, 

understanding, and effective communication. 

 

 

 

 



 

Intervention – 5 

 Mirror Mirror 

 

 Students work in pairs, taking turns leading and following each other’s movements. The 

leader performs a series of simple actions, and the follower mirrors those actions. This 

activity enhances nonverbal communication and the ability to interpret and respond to 

nonverbal cues. 

 

 

 

 



 

Intervention – 6 

Picture Perfect 

  

 

 

 

 

Students are divided into groups and given a set of pictures. Each group selects one picture 

and describes it to the other groups without showing it. The other groups must recreate the 

picture based solely on the description, highlighting the importance of clear and precise 

verbal communication. 

 

 

 



 

Intervention – 7 Charades 

 

Charades to use body language and gestures to communicate words or phrases without 

speaking. It encourages nonverbal communication and creativity. 

These communication activities provide the opportunities to practice and improve Students 

communication skills, building better understanding and connection with others. 

 



 

Intervention – 8 

Storytelling Circle 

 

Students take turns sharing personal stories that evoke emotions. The group actively listens 

and provides support, builds empathy, and understanding. 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Intervention – 9 

Random Acts of Kindness 

 

Encourage participants to perform small acts of kindness for others, such as buying a coffee 

for a stranger or volunteering at a local charity. These acts promote empathy and compassion. 

These empathy-building activities enhance individuals’ ability to understand and relate to 

others’ experiences, fostering compassion, and building stronger connections. 

  

 

 



 

1.4.4 Emotional Coping Skills 

Emotions are powerful feelings that are directed at something or someone. Emotions and 

impulses propel people to action. Emotions can be positive or negative. Anger,  fear, 

anxiety, worry etc. are examples of negative emotions while hope, optimism,  love, etc. 

are examples of positive ones. Emotions, be they positive or negative, would keep on 

crossing the mind. We cannot stop them. But whether we entertain them is something that 

is within our power. In case we entertain them they can run riot and land us in trouble. We 

have to intervene in time and put a check on them before they assume the shape of a 

monster. Emotional management, however, doesn’t mean total suppression. In fact, 

emotions are an important element in our lives. What is required is emotional restraint, 

some sort of tempered balance and wisdom. Total absence of emotions can make our life 

dull and isolate us from the richness of life. So when emotions are muted, it can create 

dullness and distance. When left unchecked, they become pathological and lead us to 

depression, over whelming anxiety and raging anger. Unless we keep distressed emotions 

under check, we will not experience emotional well- being. Hence, we have to find ways 

to cope with our emotions. Controlling emotions is easier said than done. This doesn’t 

mean that we should allow our emotions to go on unchecked. So when we are under the 

grip of strong feelings, we should strive to know precisely what feelings we are presently 

expressing, name those feelings and trace the sources from which they spring up.  

 

Once we are able to identify our inner feelings and sources from which they arise, we are 

in a better position to bring our discretion and rationalization to bear upon them. In the 

process, we will be able to assess the pros and cons if we allow our feelings to go 

unchecked. This will give us a fair idea as to whether or not to continue with the expression 

of our feelings or to bring some sort of constraint on them so that they are expressed 



 

appropriately and effectively. Symptoms of deficiency in emotional management manifest 

themselves in incidents of violence, juvenile arrest rate for violent crimes, suicide rate of 

teenagers, rapes and mental illnesses.   

 

i.    Coping with Emotions Skill 

Coping with Emotions Skill is an ability to recognize own emotions, understanding 

emotions of others and expressing own emotions in appropriate manner. It is an ability to 

cope up with own emotions by expressing those in appropriate manner. It is an ability 

which makes a person behaves appropriately by understanding own and others emotions 

with reference to the situation. 

 

ii. Coping with Stress Skill 

Coping with Stress Skill is an ability to recognize source of stress in own life and cope up 

by behaving appropriately in the situation. It is an ability to recognize the source of stress 

and its effect on own life and take action to control level of stress and behave appropriately 

in the situation. It develops understanding about source of stress in a person’s life which 

helps to take correct behaviour to control or reduce stress in life.  

 

1.4.5 Emotional Coping Skills Interventions 

 

Emotional intelligence activities for understanding and managing emotions 

Emotional intelligence is your ability to recognize, understand, and manage your own 

emotions, as well as those of others. These activities help you to develop emotional 

intelligence. 

 

https://writtenbyshweta.com/how-to-become-emotionally-intelligent/


 

Intervention – 10 

Emotion Charades  

 

Students act out different emotions without using words, challenging others to guess the 

emotion being portrayed. This activity enhances emotional recognition and empathy. 

 

 

 

 

 

 

 

 

 



 

Intervention – 11 

Empathy Circle  

 

In this game, Students form a circle and take turns sharing a personal experience. The rest of 

the group listens actively and then reflects on what they heard, focusing on understanding 

and empathizing with the speaker’s emotions. 

These emotional intelligence activities will enhance Students ability to understand and 

manage their own emotions while fostering empathy and connection with others. 

 

 

 

 

 

 

 

 

 

 



 

Intervention – 12 

Breathing Exercises  

 

  

 

 

 

 

 

 

Teach Students deep breathing exercises to use in stressful situations. This activity promotes 

relaxation and helps manage anxiety. 

Intervention – 13 

Guided Meditation 

 

 Lead students through a guided meditation focused on releasing stress and cultivating a calm 

mindset. This activity enhances relaxation and stress management skills. 

These stress management activities will help you to navigate stressful situations with grace 

and ease.  



 

Intervention – 14 

Yoga 

Concentrate your mind on one thing or object, the thought of 

which flows like an unbroken stream of oil.  

 

 

 

 

 

 

Intervention – 15 

Sports and Games 

 

 

 



 

Intervention – 16 

Guidance and Counselling 

 

1.4.6 Cognitive Skills 

Thinking Skills are related with cognitive aspect of the person. Thinking Skills include 

Critical Thinking Skill, Creative Thinking Skill, Decision Making Skill and Problem 

Solving Skill. These skills require mental process when the person uses these skills. Again, 

it at time of taking decision and solving problem other two thinking skills can be used by 

the person. By giving the Thinking Skills, World Health Organization (WHO) has tries to 

cover cognitive aspect of the person’s life. The person’s most of actions are decided by 

the Thinking Skills only. 

 

i)  Critical Thinking Skill 

Critical Thinking Skill is an ability to analyze information and experience in an objective 

manner. Critical Thinking is the mental process. It is an ability of evaluating arguments or 

propositions by reasoning logically and analyzing, organizing, examining and questioning 



 

information to find authenticity of the arguments or propositions. Critical Thinking Skills 

is an ability to build relations between different aspects of information received with own 

knowledge before accepting that information. 

 

ii) Creative Thinking Skill 

Creative Thinking Skill is an ability to look beyond thing exists or looks differently. It is 

a mental process which generates innovative ideas. Creative Thinking Skill is an ability to 

generate unique and original ideas from others for the object. It is an ability which is 

normally used when new ideas are generated. New ideas are formed by developing the 

current ones within minds. In simple words, Creative Thinking Skills is the ability to think 

differently than others. 

 

iii) Decision Making Skill 

Decision Making Skill refers to the ability to select appropriate alternative as a decision. 

Decision Making Skill is a mental activity in which out of all available alternative 

appropriate alternative is selected as a decision. Cognitive processes such as memory, 

reasoning and concept formation play a primary role in Decision Making process. 

 

iv) Problem Solving Skill 

Problem Solving Skill is an ability to find solution of the problem. It is a mental process 

which follows certain steps to solve the problem. It is an ability which incorporates past 

experience to solve the problem. Problem solving process starts with identification of the 

problem and ends with the feedback for the selected solution to the problem. 

 

 



 

    1.4.7 Cognitive Skills Interventions 

Problem-solving activities for improving decision-making skills 

Problem-solving skills are essential for navigating social situations effectively. They 

improve your ability to analyze situations, identify solutions, and make effective 

decisions.  Problem-solving activities promote critical thinking, creativity, and 

collaboration.  

 

      Intervention – 17 

     Group Problem-Solving 

 

Students work together in small groups to solve a complex problem or complete a challenging 

task. This activity encourages cooperation, brainstorming, and finding common ground to 

reach a shared goal. 

 

 

 

 

https://writtenbyshweta.com/how-to-think-critically/


 

Intervention – 18 

Brainstorming Session 

 

Students come together to generate a list of ideas or solutions for a specific problem or 

challenge. This activity encourages creative thinking, collaboration, and open-mindedness. 

 

 

 

 

 



 

Intervention – 19 

Scavenger Hunt 

 

Organize a scavenger hunt where Students work together to solve riddles and find hidden 

objects. This activity encourages problem-solving, communication, and teamwork. These 

problem-solving activities develop individuals’ critical thinking, decision-making, and 

creativity, enabling them to approach challenges with confidence and effectiveness. 

 

Intervention – 20 

Trust Fall 

Students form pairs, with one person falling backward and the other catching them. This 

activity builds trust 

and fosters a sense 

of reliance on one 

another. 

 

 



 

Intervention – 21  

Minefield 

Students are blindfolded and 

placed in pairs. One person is 

blindfolded and must navigate 

through a “minefield” (a 

designated area with 

obstacles) guided only by the 

verbal instructions of their 

partner. This activity 

promotes trust, clear 

communication, and 

teamwork. 

 

Intervention – 22 

Escape Room 

 

Students are 

blindfolded in a 

themed room. 

They must work 

together to solve 

puzzles, find clues, and escape within a time limit. This activity requires effective 

communication, problem-solving, and collaboration skills under pressure. 

 



 

Intervention – 23 

Tower Building 

 

Students are divided into teams and given limited supplies (e.g., straws, tape, paper) to 

build the tallest freestanding tower. This activity encourages teamwork, creativity, and 

effective resource allocation. These team-building activities promote collaboration, trust, 

and effective communication, allowing individuals to develop strong teamwork skills. 

 

1.5 DELIMITATIONS OF THE STUDY 

The delimitations of the present study are given below, 

1. The study was delimited to High School Students only. 

2. The sample size was 69 High School Students of KR GHSS, Reddiyarpatti only.  

3.    The study was delimited to Tirunelveli District only.  
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CHAPTER - II 

REVIEW OF THE RELATED LITERATURE 

2.1. INTRODUCTION 

As the competent physician must keep abreast of the latest discoveries in the field of 

medicine, the research worker and investigator should become familiar with the location and 

sources of educational information. An essential aspect of any research project is the review 

of related literature. Study of related literature implies locating, reading and evaluating 

reports of researches as well as reports of casual observations and opinions that are related to 

the investigator's planned research project. Related literature includes theoretic discussions, 

reviews of the status of knowledge by authorities, philosophical papers, description and 

evaluation of current practices and empirical researches. Review of related research is 

indispensable to get a clear-cut perspective of the problem. The literature in any field forms 

the foundation upon which all future work will be built. 

A Study of literature relevant to the present investigation has thrown a searching light upon 

the intricacies of the problem. It has been of great help in planning and carrying out the 

present investigation in a methodological way. Findings of previous studies could be 

compared with those of the present investigation. It should be acknowledged here that the 

studies are neither presented in the chronological order nor in the alphabetical order. Instead, 

the studies are presented in the logical arrangement of ideas to bring more clarity to the 

concept under study. 

 



 

In the present study, the researcher made her target towards the works of researchers who 

have made attempts on Effectiveness of certain Strategies in overcoming Antisocial 

Behaviour among High School Students. The studies collected are divided into following 

subheadings. 

1. Indian Studies 

2. Studies Abroad  

 

2.2 STUDIES REVIEWED 

2.2.1. REVIEW OF INDIAN STUDIES ON ANTISOCIAL BEHAVIOUR  

Review of literature related to Antisocial Behaviour and other related variables with regard 

to Indian context are presented in this section. 

Aamena Parveen et.al. (2023) examined “Parenting and Behavioural Deviance among 

Adolescents: A Descriptive Study”. This research study aimed to determine the prevalence 

of behavioural deviance and parenting styles among adolescent students in the Kulgam 

district. The descriptive survey research design was employed for this investigation. Using a 

simple random sampling technique, four hundred adolescent students (12 th grade) were 

collected from twelve higher secondary schools. The Gupta and Mehtani (2017) Parenting 

Style Scale and Chauhan and Aurora (1989) Behaviour Deviance Scale were used to 

collecting data. The gathered data was examined using percentage and frequency counts. It 

was revealed that a sizeable percentage (18.77%) of adolescent students in higher secondary 

schools of the Kulgam district exhibit behavioural deviance.  

 

 



 

Radhika Kapur (2018) examined “Anti-Social Behaviour by Young People” Anti-social 

behaviours may be motivated by race, gender, religion, occupation, age or socio-economic 

background. There have been cases, when domestic helpers are abused and mistreated by 

their employers, just because they feel they are superior and have an upper status. There are 

various causes of anti-social behaviours, these are, poverty, homelessness, illiteracy, 

unemployment, inability to fulfil other desires and alcohol. The ways to prevent anti-social 

behaviours are, development of social skills and interpersonal relations, creation of an 

amiable environment, recognizing the significance of learning and education, elimination of 

loneliness, teaching and management, counselling and guidance, and work and activities. It 

is important for the individuals to refrain from any type of anti-social behaviours, as they not 

only harm the victims, but also lead to adverse effects upon their existence. 

 

Paul Albert & T.Thilagavathy (2013) investigated “ A study on Relationship between Anti 

Social Behaviour and Stress Perception of Higher Secondary students”. The pro-social and 

antisocial behaviour scale includes four dimensions of anti-social behaviour namely 

troublesome, aggressive, misbehaviour and threatening hehaviour the too has been 

administered to a random sample of 836 higher secondary students studying in Cuddalore 

district of Tamil Nadu.  The survey method has been followed for the present study.  The 

result of the study reveals that there is significantly low correlation and positive relationship 

between stress perception and different dimensions of anti-social behaviour such as 

troublesome behaviour, aggressive behaviour, mis behaviour, threatening behaviour and total 

antisocial behaviour. 

 



 

Abdul Khaliq & Shafqat Rasool (2010) examined “Causes of Students’ Antisocial Behaviour 

at Secondary Level Schools” A cross-sectional type survey was conducted to elicit the 

perceptions of the research subjects.  All students and teachers of public sector secondary 

schools in province Punjab were the target population while all secondary school students 

and teachers in public sector schools in district Faisalabad constituted the accessible 

population. Through proportionate stratified random sampling technique, a sample of 150 

male teachers and 400 male students of 10th grade was taken in the sample. It was concluded 

from the results of this study that school related factors e.g., teacher – student relationships, 

peers’ influence, parental factors e.g., poor father – child relationships, parental aspirations, 

parental negligence and socioeconomic factors e.g., parental income are some of the major 

causes of secondary school students’ antisocial behaviour. 

 

Jefferis and Oliver (2006) investigated maternal childrearing cognitions associated with 

ineffective parenting practices and Intergenerational transmission of parenting problems and 

cognitions. Seventy-four mothers of 3-5-year-old boys (23 clinical boys referred with 

conduct problems; 51 control) were studied. Results are consistent with a hypothesized model 

of intergenerational transmission of parenting problems, whereby experiences of low care 

and high overprotection in childhood predispose mothers to a dysfunctional 'set' of parenting 

cognitions, impairing maternal capacity to provide sensitive responses to challenging child 

behaviours. 

 

Allen and others (2005) to assess the hypothesis that popularity in adolescence takes on a 

typical role; marking high levels of concurrent adaptation but predicting increases over time 

in both positive and negative behaviours sanctioned by peer norms. Multiple methods were 

adopted on longitudinal data obtained from a diverse community sample of 185 adolescents. 



 

As hypothesized, popular adolescents displayed higher concurrent levels of ego development 

and more adaptive interactions with mothers and best friends. 

 

Daniel and Annie J (2005), in their study based on middle and high school students' 

perceptions of Deviant Behaviour when using computers and internet. When the means of 

the students’ behaviour scores and the peers‘ behaviour scores were compared, there was a 

significant difference between the two scores. The peers’ behaviour score for deviance was 

much higher than the students’ behaviour score. 

 

Katz and Nelson (2004) addressed the question of whether mothers of conduct-problem (CP) 

children differ from mothers of Non- Conduct Problem (NCP) children in their awareness 

and coaching of emotion and also examined whether mother's awareness and coaching of 

emotion is associated with better peer relations in CP children. Results indicated that mothers 

of CP children were less aware of their own emotions and less coaching of their children's 

emotions than mothers of non-CP children. Moderation analyses revealed that children's level 

of aggression moderated the relationship between mother's meta-emotion and children's peer 

play. For both aggressive and non aggressive children, higher levels of mother awareness and 

coaching of emotion was associated with more positive and less negative peer play, although 

effects were stronger for families with non aggressive children. These data suggest that both 

aggressive and non aggressive children can benefit when parents are more aware and 

coaching of emotion. 

 

Jaya and Narasimham (2003) conducted a study on violence on children with a sample of 

100 mothers and their children in the age group of 10 – 18 years. The result revealed that 

children who were subjected to violence crave for love and affection and therefore with to be 



 

born in some other lovable family or live with their own family members who are loving and 

affectionate. 

 

Benson (2003) in his M.Ed. thesis describes the concept that behaviour modification 

procedures are quite appropriate in the classroom for altering Deviant Behaviours in young 

children. Being the teachers, peers and parents are the agents of change in the classroom; the 

classroom is not only the focus of study but also the setting in which treatment, in the form 

of intervention programs takes place. In his opinion, Special Class Placement is an alternative 

treatment for Deviant Behaviour in children. 

 

Kaur, (2001) conducted a study on personality correlates of Academic Adjustment on a 

sample of 500 under graduate college students. The study revealed that the academic 

adjustment of female students was significantly much better than male students and the 

normal students had better Academic Adjustment than neurotic students. 

 

Pandya (2000) conducted a study on adjustment differences of adolescents in relation to 

maternal employment. The sample consisted of 370 students from chittoor. It was found that 

significant differences existed in adjustment of adolescents of working and non-working 

mothers especially in emotional, social and educational areas of adjustment. 

 

Salam (2000) studied about the problems of adolescents studying at higher secondary level 

in Kerala state found that social problems and educational problems are the most critical 

among forty major problems of adolescents. 

 

 



 

2.2.2. REVIEW OF INTERNATIONAL STUDIES ON ANTISOCIAL 

BEHAVIOUR  

Review of literature related to Antisocial Behaviour and other related variables with regard 

to international context are presented in this section.  

 

Balachandran et.al. (2023) examined “The Relationship between Antisocial Behaviour and 

the Academic Performance of Teenagers:  The Role of Schools and Causes of the Antisocial 

Behaviour”. The study consisted of 127 children from 15 schools in Delaware, USA. The 

findings revealed that Boys were seen to have greater indications of antisocial conduct at both 

ages 13–14 and 16–17, which is a well-known sex difference. Girls 

 

Muhammad Ryan Sanjaya (2023) examined “Antisocial behaviour in experiments: What 

have we learned from the past two decades? “The general findings from two decades of 

antisocial behavior experimental studies. In addition to generally accepted criteria of a 

standard economic experiments (incentivized, no deception), we use three criteria for the 

inclusion of experimental games that capture antisocial behavior: (i) the game must be 

strategic; (ii) at least one of the strategies must be a spiteful one; and (iii) punishment games, 

such as the public goods game with punishment, were excluded. 

 

Giancola, Peterson & Pihl (2014) tested two hypotheses: First, that non-alcoholic men with 

a multigenerational familial history (MGH) of alcoholism would play more cards on a card 

task that has been shown previously to differentiate antisocial populations from normal and, 

second, that MGH subjects would display more evidence of ASP on two personality 

questionnaires : The Self-Report Psychopathy scale and the Socialization scale of the 

California Psychological Inventory. A total of 28 subjects (14 MGH and 14 family history 



 

negative for alcoholism [FH-] were employed in this study. MGH subjects played 

significantly more cards during the card task that did FH - subjects. However, the two groups 

did not differ on the ASP questionnaires. The possibility that a subtle frontal - lobe deficit, 

rather than ASP per se, underlies the poorer performance of the MGH males is discussed. 

 

Cole & Dodge (2014) Concluded on the basis of dotained results that the genetic, biological, 

socialixation, environmental, and contextual factors were found significantaly related to 

aggression and other antisocial behaviour.  

 

Gardon et. al. (2014) we examine whether gang membership is associated with higher levels 

of delinquency because boys predisposed to delinquent activity are more likely than others 

to join they used 10 years of longitudinal data from 858 participants of the Pittsburgh Youth 

Study to identify periods before, during and after gang membership. They found more 

evidence than has been found in prior studies that boys who join gangs are more delinquent 

before entering the gang than those who do not join.  

 

Robertson, McAnally & Hancox (2013) investigated whether excessive television viewing 

throughout childhood adolescence is associated with increased antisocial behaviour in early 

adulthood. It is evident from the obtained results that young adults who had spent more time 

watching television during childhood and adolescence were significantly more likely to have 

a criminal conviction, a diagnosis of antisocial personality disorder, and more aggressive 

personality traits compared with those who viewed less television. The associations were 

statistically significant after controlling for sex, IQ, socioeconomic status, previous antisocial 

behaviour, and parental control. The associations were similar for both sexes, they concluded 

that excessive television viewing in childhood and adolescence is associated with increased 

antisocial behaviour in early adulthood.  



 

Paik & Comstock (2013) investigated the effect of television violence on aggressive 

behaviour. Partitioning by research design, viewer attributes, tr5eatment and exposure 

variables, and type of antisocial behaviour, allows one to interpret computed effect sizes for 

each of the variables in the partitions. They found a positive and significant correlation 

between television violence and aggressive behaviour, albeit to varying degrees depending 

on the particular research question for survey to .40 for laboratory experiments. Erotica 

emerges as a strong factor even when it is not accompanied by portrayal of violence. The 

effect of television violence on the antisocial behaviour of boys and girls is found to be 

marginally equal in surveys.  

 

McEvoy & Welker (2013) have demonstrated a strong correlation between antisocial 

behaviour and academic failure among students. They concluded that current educational 

programs designed to modify one or both of these patterns of conduct tend to be limited in at 

least two fundamental ways. First, they tend to treat conditions associated with academic 

achievement as separate from those associated with violent or other antisocial behaviour. 

Second, they often focus narrowly on modifying selected cognitions or personality 

characteristics of the individual (e.g,, changing attitudes and beliefs. 

 

Bosler, Criss & Morris (2012) conducted a study to examine whether peer relationships (i.e., 

peer antisocial behaviour) mediated the link between family factors (i.e. neighbourhood 

violence, maternal depression, parent-youth relationship quality) and adolescent adjustment 

(antisocial behaviour, prosocial behaviour). The sample consisted of 206 adolescents (M age 

= 13.37, SD = 2.32’ 51% female; 29.6% European American, 70.4% ethnic minorities) and 

their parents (85.4% biological mothers; Median annual income = $ 40,000; 38.7% single 

parents). Youth reports were used to measure neighborhood violence and peer antisocial 

behaviour. Mothers reported on maternal depression. Adolescent antisocial and prosocial 



 

behaviour were based on both mother and youth ratings. Observational coding was used to 

assess parent-youth relationship quality.  

 

Talwar, Carlson & Lee (2012) examined the effect of a punitive vs. non-punitive school 

environment in 2 West African private schools in relation to the children’s ‘executive 

funcitoning’ performance (goal-directed problem solving). The study compared grade 1 

students from the same urban neighbourhood whose parents were mostly civil servants, 

professional and merchants. Overall, the study found that with age, children exposed to a 

harsh punitive environment performed significantly worse than their counterparts in the non-

punitive school, and as a result may be at risk for behaviour problems related to deficits in 

executive functioning.  

 

Simons & Wurtde (2012) explored the intergenerational cycle of violence. They examined 

the relationship between parental and children’s approval of Coporal punishment and the 

relationship between children’s experience of corporal punishment and their preference for 

hitting to resolve interpersonal conflict. They concluded that parents who experienced 

frequent corporal punishment perceived it as acceptable and frequently spanked their own 

children. Their children, in turn, advocated spanking as a disciplinary method, and preferred 

aggressive conflict resolution strategies with peers and siblings.  

 

Chen and others (2012) in their study investigated the similarities and differences between 

the Deviant Behaviours of students in Taiwan and Japan. Based on a total of 516 and 476 

valid questionnaires, a solid conclusion was derived. Results indicated that there were fewer 

Deviant Behaviour among the students in Taiwan than in Japan. Social control authoritative 

teacher discipline and parents’ laissez-faire modes were the common factors contributed for 



 

the Deviant Behaviours of students in both countries. The factor most frequently contributed 

to the Deviant Behaviours of Japanese students was social control and that of the Taiwanese 

students was the authoritative teacher discipline. 

 

Omoteso (2012) examined the prevalence and nature of bullying behaviour among secondary 

school students in Nigeria. It also investigated the factors associated with bullying and its 

psychological consequences. The study adopted a survey design. A sample of 750 secondary 

school students was selected through stratified random sampling technique using sex, age 

and class level as strata from five randomly selected secondary schools in Ile-Ife, Osun State, 

Nigeria. Information was collected from the students through the administration of an 

instrument titled “Bullying Behaviour Questionaire” (BBQ). Results showed that the 

prevalence of bullying among the students was 67.2%. From this, 88.1% had been bullied 

and 33.1% were bulies. Many students (64.7%) had been involved in relational bulying. 

Watching violent films (57.5%) and retaliation for being bullied in the past (51.2%) were 

some of the factors associated with bullying. The bullied students exhibited fear (63.6%) and 

depression (58.1%).  

 

Oô Brien, Kolt, Martens, Ruffman, Miller, Lynott (2011) conducted a study on alcohol 

related aggression and antisocial behaviour in non-US collegiate athletes. The present study 

addressed this gap by examining these behaviours in Australian university sportspeople. 

University sports people and non-sportspeople completed questionnaires on alcohol 

consumption, aggressive and antisocial behaviours (e.g., abused, hit or assaulted someone, 

made unwanted sexual advance, damaged propertly) when intoxicated. Participants also 

reported whether they had been the victim of similar aggressive or antisocial behaviours. 

Demographic data and known confounders were collected. It is evident from results that 



 

university sportspeople were significantly more likely than non-sports people to have 

displayed aggressive behaviour (i.e., insulted or assaulted someone; and damaged property 

in the past year when intoxicated. Sportspeople were no more likely to have received 

aggression, had property damaged due to others intoxication or to have made unwanted 

sexual advances. Sports people were less likely to have reported being sexually assaulted 

when intoxicated.  

 

Mattson and others (2011) in their collaborative work presents certain educational 

procedures for modifying Deviant Behaviour in children. For this, they developed a five-

component treatment model and research designed to evaluate the weights of each variable 

in the treatment process. Studies were designed to define strategies that would facilitate the 

generalization and persistence of treatment across time and setting, to study the teacher as a 

variable and to evaluate strategies to control behaviour in regular classrooms. 

 

Thompson et. al. (2011) employed a regional sub-sample of the 2005 Canadian Community 

Health Survey of 7,342 women was used. Women reported whether they had been diagnosed 

with chronic fatigue syndrome (CFS), fibromyalgia (Fm), irritable bowel syndrome (IBS), or 

multiple chemical sensivities (MCS). Fully 749 reported having been physically abused by 

someone close to them during their youth. When controlling for potentially confounding 

factors, childhood physical abuse was significantly associatd with CFS.  

 

Fuentes, Gazquez, Mercader, Molero & Rubira (2011) analyzed the relationship between 

violence and academic achievement, two of the most important problems in Secondary 

Education in Spain. Participants were 881 students 14-18 years old (M = 15.20, SD = 0.901) 

from 6 public centers of Secondary Education. Results indicate that men show more 



 

prevalence in antisocial behaviour, increasing with age and school year. Failure in academic 

achievement was associate to antisocial and delinquent behaviors. Also, the educational level 

of mothers was related to the presence of antisocial behaviour.  

 

Traclet, Romand, Morer & Kuvtissamt (2011) designed a study to examine (a) the moral 

disengagement mechanisms athletes use when they engage in antisocial behaviours in scorer 

and (b) whether the frequency of these mechanisms differs depending on the type of 

behaviours. Participants were 30 scorer players competing at a regional level. During a semi-

structured interview, these participants were presented with video clips of their antisocial acts 

that occured during regular games and were asked to explain why they engaged in these 

behaviours. Their explanations were coded based on the moral disengagement mechanicms 

described by Bandura (1999). Content analyses revealed that (a) the more frequent 

mechanisms used by the players were displacing responsibility to other (e.g., referees) and 

moral justification, and that (b) cheating acts and instrumental aggression elicated more 

displacement of responsibility than hostile behaviours. 

 

Castro, Carbonell & Anestic (2011) examined the potential contribution of gender role in 

the prediction of antisocial and somatic symptomatology, controlling for biological sex, 

impulsivity and negative affect. Participants were 349 undergraduate students in southeastern 

USA. and found that masculine gender role was positively related to antisocial behaviour, 

while feminine gender role was negatively related to antisocial behaviour. Gender role did 

not predict somatization. Gender role may be important to the expression of antisocial 

behaviour, but does not influence somatic symptoms. 

 



 

Estevez & Emler (2011) assessed the bidirectional relationships between offending and 

antisocial behaviour, victimiation and drug use in a sample of 4980 participants aged 10 to 

25, analysing those associations for both gender and age groups. Statistical analyses were 

carried out using linear regressions and a structural equation model. Results showed 

significant differences in patterns of interactions among variables included in the study 

between males and females, as well as between early-middle adolescence and late 

adolescence-youth. Findings of this study have important practical implications in relation to 

policy-making to prevent youths at risk to continue their lifestyle in based on non-compliance 

with mainstream norms.  

 

Lochman and others (2010) in their joint attempt, examined the effects of the fast track 

preventive intervention on youths' functioning in three domains such as disruptive behaviour 

problems, involvement with deviant peers and social skills during the middle school years. 

Eight hundred ninety-one children had been randomly assigned to intervention (n = 445) or 

to control (n = 446) conditions. There were positive intervention effects on only 2 of 17 

outcomes examined. Although, the intervention had positive impact on children's hyperactive 

and self-reported delinquent behaviours; there were no intervention effects on other 

externalizing behavior problems or on social skills and there was a negative intervention 

effect on children's involvement with deviant peers during this age period. 

 

Bannister, Flint, Parr, Millie & Fleetwood (2010) concluded (a) that people use certain 

‘shorthand’ ways to judge the level of disorder in an area. (b) perceptions of antisocial 

behaviour are linked to deeper seated anxieties about the state of society in general, and 

qualities of neighbourhoods in particular.  

 



 

Gaik, Abdullah, Elias & Uli (2010) examined antisocial behaviour from many perspectives, 

including the academic experience, and peer relation and socio-economic status. Thus, this 

study focuses on the role of family relations, especially parent-child attachment, as 

determining factor in the development of antisocial behaviour among adolescents. It is 

evident from the results that secure attachment is generally related to positive behavioural 

and social outcomes, while insecure attachment (ambivalent or avoidant) are often related to 

negative outcomes. Insecure attachment which is associated with parental negativity and 

rejection predicts externalizing behaviour such as aggression and disruptiveness; and 

internalizing behavours; such as depression, anxiety, and social withdrawal.  

 

Butler, Fearon, Atkinson and Kevin Parker (2007) conducted a study on 85 young offenders 

referred for court-ordered mental health assessments. A model of interactive risk was tested 

in which parent-child relationships, social-contextual adversity and antisocial thinking were 

predicted to be associated with aggressive and delinquent behaviour in a multiplicative 

fashion. For aggression, strong associations were found with parent adolescent alienation, but 

there were no interactions with social-contextual risk or antisocial thinking. For delinquency, 

parent-adolescent relationship quality interacted with both social-contextual risk and 

antisocial thinking. Better parent-adolescent trust-communication was associated with an 

attenuated effect of social-contextual risk and antisocial thinking on delinquency. Greater 

parent-adolescent alienation, however, was associated with relatively high levels of 

delinquent behaviour irrespective of social contextual risk, whereas adolescents reporting less 

attachment-alienation showed greater delinquency as social-contextual risk increased. 

 

 



 

Jaffee, Belsky, Harrington, Caspi and Moffitt (2006) tested the specificity of and alternative 

explanations for this trajectory. The sample included 246 members of a prospective, 30 year 

cohort study and their 3 year old children. Parents who had a history of conduct disorder were 

specifically at elevated risk for socioeconomic disadvantage and relationship violence, but 

sub optimal parenting and offspring temperament problems were common to parents with 

any history of disorder. Recurrent disorder, comorbidity, and adversity in the family of origin 

did not fully account for these findings. The cumulative consequences of early-onset conduct 

disorder and assortative mating for antisocial behaviour may explain the long-term effects of 

conduct disorder on young adult functioning. 

 

Vostanis et alôs (2006) study to establish the relationship between parental psychopathology 

and parenting strategies with child psychiatric disorders in a national survey population on a 

sample of 10,438 children of 5-15 years and their parents, from representative UK households 

revealed that parental psychopathology scores and non physical punishment was particularly 

prominent among families of children with conduct disorders. 

 

 

Marmorstein et al. (2004) when examined conduct disorder and major depression disorder 

in adolescents in relationship to parent child conflict and psychopathology in parents, found 

that the presence of conduct disorder in an adolescent was related to increased rate of 

maternal major Depressive Disorder and parental antisocial behaviour. 

 

Shapiro and Wynne (2004) tested the youth bulge hypothesis. The self and other destructive 

conduct among American youth that has seen a steady increase as revealed by statistics 

suggests that the conduct is due to a disproportionate relationship between the youth 

population and the adult population. One hypothesis, the youth bulge theory, suggests that 



 

the conduct and this disproportion ultimately lead to various modes of youth alienation. The 

authors tested this hypothesis through a regression analysis which estimated the 

contemporaneous relationship between a measure of adolescent disorder (the youth suicide 

rate over time) and the proportion of youths to adults. A statistically significant but small 

relationship was found between the two variables. 

 

Barry and others (2002) in their study examined the level of stability and its change from 

middle childhood to middle adolescence in participants' perceptions of their friendship-

making ability and their friends' Deviant Behaviour. They concluded that although 

perceptions were not highly stable over five years; participants perceived their friendship-

making ability as greater during childhood than during adolescence. Moreover, the 

adolescents perceived their friends as more deviant than did children. 

 

Crosnoe and others (2002) in their creative work used self-reports and other solid reports 

from friends to explore gender differences in the impact of risk and protective factors on 

adolescent Deviant Behaviour. They concluded that both family and school factors reduced 

the degree of adolescent delinquency and substance use and protected adolescents from the 

impact of having deviant friends. Of these, school factors were more consistently protective 

than family factors and the sources of protection were found differed by gender. 

 

Cohen, Kasen, Smailes, and Brook (2001) was conducted to investigate the role of 

maladaptive parental behaviour in the association between parent and offspring psychiatric 

disorder. Maladaptive parental behaviour substantially mediated a significant association 

between parental and offspring psychiatric symptoms. Parents with psychiatric disorders had 

higher levels of maladaptive behaviour in the household than did parents without psychiatric 

disorders. Maladaptive parental behaviour, in turn, was associated with increased offspring 



 

risk for psychiatric disorders during adolescence and early adulthood. Most of the youths that 

experienced high levels of maladaptive parental behaviour during childhood had psychiatric 

disorders during adolescence or early adulthood, whether or not their parents had psychiatric 

disorders. In contrast, the offspring of parents with psychiatric disorders were not at increased 

risk for psychiatric disorders unless there was a history of maladaptive parental behaviour. 

This study shows that maladaptive parental behaviour can have an adverse effect on the 

behaviour exhibited by their offspring. Similar result is found between the presence of 

antisocial personality disorder in parents and the development of conduct disorder in their off 

springs by several studies. 

 

 

Toupin, Dery, Pauze, Mercier, and Fortin (2000) examined the contributions of cognitive 

defects and family characteristics to conduct disorders in children. They experimented on 57 

children (51 males and 6 females) with conduct disorder (including oppositional defiant 

disorder and attention deficit-hyperactivity disorder) and 35 controls aged 7-12 years. The 

control group was recruited from the same school as conduct disorder participants in special 

education programs. The result indicated that more parental punishment was one of the 

significant predictors distinguishing those with conduct disorder from control participants. 

 

Rey et al. (2000) examined whether there were differences in family environment among 

patients with attention deficit-hyperactivity disorder, oppositional defiant disorder and 

conduct disorder. The result showed that a poorer family environment was associated with 

conduct disorder and oppositional defiant disorder and predicted a worse outcome (e.g. 

admission to a non-psychiatric institution, drug and alcohol abuse). The study revealed an 

association with conduct disorder only. 

 



 

Kilgore, snyder and Lentz (2000) studied the contribution of parental discipline, parental 

monitoring and school risk to early–onset conduct problem in African American boys and 

girls. Perspective Analysis indicated that, after earlier conduct problem were controlled for, 

coercive parent discipline and poor parental monitoring at age 4 ½ were independent, reliable 

predictors of age 6 conduct problem for both boys and girls. 

2.3. CRITICAL REVIEW 

 The investigator has reviewed 13 Indian studies and 34 foreign studies, and together 47 

studies. The investigator till date did not come across any Indian study on Effectiveness of 

certain Strategies in overcoming Antisocial Behaviour among High School Students.  Both 

survey and experimental studies were carried out for investigation. Majority of the studies 

have used random sampling technique for selecting the sample. In most of the studies, the 

investigators have used standardised psychological tests, psychological inventories, 

interviews and observation schedules. Analysis of Variance, Analysis of Co-Variance, t-test, 

and Pearson correlation were used for testing the hypotheses.  

In the present study, the investigator has used the survey cum experimental method. While 

using the Antisocial Behaviour Scale and Feedback Form, the investigator has used Random 

Sampling Technique for selecting the sample of High school students.  For the analysis of 

data, the investigator has used t-tests, chi-square test, Analysis of Variance and correlation 

analysis. 

No study has been conducted on Effectiveness of certain Strategies in overcoming Antisocial 

Behaviour among High School Students.   The present study has been conducted to find the 

Effectiveness of certain Strategies in overcoming Antisocial Behaviour among High School 

Students. 
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CHAPTER - III 

METHODOLOGY 

3.1 INTRODUCTION 

It is important to proceed research with right methodology, as it gives the right direction to 

one’s research. Therefore, this chapter deals with method, population, sample, and tools, 

description of the final study and statistics techniques used for the research. 

 

3.2 NEED AND SIGNIFICANCE OF THE STUDY 

"We worry about what a child will become tomorrow, yet we forget that he or she is someone 

today". - Stacia Tausher 

 

Behavioural problems happen and sometimes, they can affect a child into adulthood. 

Moreover, the most severe forms of antisocial behaviour are known to emerge early in life 

and become persistent thereafter, making antisocial behaviour a natural focus for a 

developmental approach (Moffit 1993a). 

 

The extent of children's early conduct problems is said to be the most important factor in 

explaining association between peer relationship problems and later adjustments in life 

(Woodward and Fergusson 1999). So, if society is concerned about antisocial youth, the 

easiest and the least expensive way to intervene is to identify and modify such behaviour in 

children. To achieve this, we must focus on the identification of early signs of antisocial 

behaviour. 

 

Indian society consists of many diverse socio-cultural and economic groups. Almost two-

thirds of Indian children and adolescents are economically, socially and educationally 

disadvantaged in some way or the other (Dash and Hariharan 1988; Shukia 1994). The 



 

adolescent segment of India's population is on the rise and hence India, with more resource-

limited families, is the ideal place to examine factors associated with adolescent behaviour 

(Carson et al. 1999; Nanda and Dash 1996). 

 

Antisocial behaviour of the young is not acceptable to the society and the delinquent is 

forbidden by law. It is a multifactor phenomenon caused by genetical. physiological, 

psycliological and sociological factors that interact in different ways (Shanmugam 1981). 

Some common behavioural problems exhibited by adolescent students include disobedience 

and even violence towards parents, school dropout, smoking, alcoholism and other drug use, 

petty crime, and various other manifestations of juvenile delinquency (Chaudhari and 

Choudhary 1993; Shukia 1994; Simhadri 1989). 

 

In developed countries, the subject antisocial behaviour has been well attempted by 

researchers as well as school practitioners. Salts et al. (1995) Indicate that delinquent 

behaviour is associated with personal characteristics of the individual and of the family, peer, 

school, and neighbourhood systems in which the individual is a member. Lack of recognition 

of disabilities can cause serious problems to a child's progress and self-image. In fact, most 

anti-social youth have 3 or 4 risk factors present (Rutter 1979). With help, they are capable 

of being good. It is in our interest to help them so that, instead of causing pain and expense 

to society, they can positively contribute. Dealing with difficulties quickly and effectively 

can cause a lot of stress, dignity and money. Children with anti-social behaviours generate 

community expenses throughout their lives as they involve many systems including mental 

health, justice, special education, and social services. Besides causing suffering to their 

families and society, they cost millions of dollars through probation, jail, welfare and 

unemployment (Shamsie 1990). It is clear that what is needed to make a marked impact on 

reducing the burden of suffering from antisocial behaviour and crime in adulthood is effective 



 

prevention programs in childhood and adolescence. Antisocial behaviour can be tackled by 

helping families so that they can meet the physical, emotional and intellectual needs of their 

children, by recognizing and treating aggressive behaviour as soon as it appears, by ensuring 

that anti-social youth receive proper assessments and effective treatments and by abandoning 

the pursuit of harsh punishments. Research has shown that long sentences and harsh 

punishments do not prevent the recurrence of crime (Andrews, Leschied and Hoge 1992). 

 

In the Indian context, even though the concentration on antisocial behaviour is sporadic, no 

single comprehensive tool has been developed to assess sociological and psychological 

factors associated with antisocial behaviours. Research has not been concentrated in the 

development of coping strategies that help in tackling various aspects of antisocial behaviour 

in students at school level. particularly in adolescence. Considering the research in the 

western world, research conducted in India is very meagre. Research is needed in 

identification and assessment of antisocial behaviour and thinking errors of students at the 

high school level. Development of appropriate tools for identification of antisocial behaviour 

and thinking errors should be an integral part of any intervention programme. Attempts are 

necessary to identify the background characteristics, parental practices and peer group 

associations of students with antisocial behaviour. Such an attempt will pave the way for 

development of certain workable strategies to overcome antisocial behaviour in students. The 

present study is an attempt to develop tools to identify various antisocial behaviours and 

thinking errors in students, their background characteristics, parental practices, and peer 

group association and thereby, develop an appropriate Comprehensive Intention Strategy to 

overcome antisocial behaviours among students. That was why; this study was planned as 

“Effectiveness of certain Strategies in overcoming Antisocial Behaviour among High 

School Students”. 



 

3.3 STATEMENT OF THE PROBLEM 

“EFFECTIVENESS OF CERTAIN STRATEGIES IN OVERCOMING ANTISOCIAL 

BEHAVIOUR AMONG HIGH SCHOOL STUDENTS”  

 

3.4 OPERATIONAL DEFINITION OF THE TERMS  

Under this sub-head, the definition of the key words used in this study are listed out, along 

with the operational definition by the investigator. 

 

Effectiveness  

Chambers Twentieth Century Dictionary (1972) defines effectiveness as 'being successful in 

producing a result or effect'. Similarly, Oxford Dictionary (1975) also defines effectiveness 

as 'being able to bring about the result intended". Webster's Encyclopedic Unabridged 

Dictionary of the English Language (1996) also describes the term as 'producing intended 

result'. Effectiveness is defined as the 'difference between the treated and control group in the 

proportion of the events of complete or almost complete overall recovery' (Tang 1999). 

 

As far as this study is concerned, effectiveness refers to the impressive results produced in 

the behaviour of the student, consequent to the operation of the developed comprehensive 

intervention strategy. In other words, it refers to the attainment of satisfactory level of 

overcoming antisocial behaviour among high school students. 

 

Strategies 

According to Longman Dictionary of Contemporary English (1995), 'strategy' refers to a 

well-planned series of actions for achieving an aim.  

 



 

In this study, 'certain strategies' refers to a Comprehensive Intention Strategy (Cognitive-

Behavioural) comprising of development of cognitive behavioural skills at Individual 

(student with antisocial behaviour) in order to overcome antisocial behaviour in students. The 

strategic uses at a) Individual level are: Development of Social Skills, Emotional Coping 

Skills and Cognitive Skills. b) Provision of Recreation-based activities, Counselling care.  

 

Antisocial Behaviour 

The Microsoft Encarta Reference Library (2002) defines Behaviour as 'the way in which a 

person, organism or group responds to a certain set of conditions'. Social behaviour confirms 

to the morals, standards or community-held values of society. Behaviour, which results in 

social disapproval, is referred to as antisocial because it is harmful to maintaining social 

order. Antisocial connotes actions that harm specific individuals or social groups, either when 

such harm is intended or when the harm is foreseen but judged irrelevant (Loeber 1985). 

Antisocial behaviour refers to acts that are violations of social rules against people or property 

e.g. cheating, stealing, truanting, and fighting (Rutter, Giller and Hagell 1998). 

 

In this study, antisocial behaviour refers to the behaviour exhibited by troublesome children. 

Attention deficit hyperactivity disorder (ADHD), Oppositional defiant disorder (ODD), and 

Conduct disorder (CD) are the characteristic behaviours of troublesome children. 

Troublesome behaviours are more disturbing to others than to themselves. It hampers 

individual development as well as the development of others.  

High School Students 

It refers to the Students who are studying in the IX standard under the State Board of Tamil 

Nadu in Tirunelveli District. 

 



 

 

3.5 OBJECTIVES 

LEVEL OF ANTISOCIAL BEHAVIOUR 

To find out the level of Antisocial Behaviour of High School Students with respect to gender.  

 

PERCEPTION OF HIGH SCHOOL STUDENTS ON ANTISOCIAL 

BEHAVIOUR 

1. To find out the significant difference between the Antisocial Behaviour of High 

School Students with respect to: 

i. The Gender 

ii. The Locality of the House 

iii. The Medium of Instruction 

iv. The Type of Family 

2. To find out the significant association between the Antisocial Behaviour of High 

School Students with respect to: 

i. The Religion 

ii. The Community 

 

EFFECTIVENESS OF CERTAIN STRATEGIES IN OVERCOMING 

ANTISOCIAL BEHAVIOUR OF HIGH SCHOOL STUDENTS 

To find out the significant difference between the effectiveness of certain strategies in 

overcoming Antisocial Behaviour among High School Students with respect to the Gender. 

 

 

 



 

3.6 THE HYPOTHESES 

 

PERCEPTION OF ELEMENTARY TEACHERSON LIFE SKILLS 

PERCEPTION OF HIGH SCHOOL STUDENTS ON ANTISOCIAL 

BEHAVIOUR 

1. There is no significant difference between the Antisocial Behaviour of High School 

Students with respect to: 

i. The Gender 

ii. The Locality of the House 

iii. The Medium of Instruction 

iv. The Type of Family 

2. There is no significant association between the Antisocial Behaviour of High School 

Students with respect to: 

i. The Religion 

ii. The Community 

 

EFFECTIVENESS OF CERTAIN STRATEGIES IN OVERCOMING 

ANTISOCIAL BEHAVIOUR OF HIGH SCHOOL STUDENTS 

 

There is no significant difference between the effectiveness of certain strategies in 

overcoming Antisocial Behaviour among High School Students with respect to the Gender. 

 

 

 

 

 



 

3.7 VARIABLES OF THE STUDY  

The researcher selected the following variables into consideration for this study. 

Dependent Variable 

High School Students 

 

Independent Variables 

1. The Gender 

2. The Locality of the House 

3. The Medium of Instruction 

4. The Type of Family 

5. The Religion 

6. The Community 

 

3.8 METHOD USED FOR THE STUDY  

The researcher adopted the survey cum experimental method to study the “Effectiveness of 

Certain Strategies in Overcoming Antisocial Behaviour among High School Students”. The 

survey method gathers data from a relatively large number of cases at a particular time. It 

attempts to describe and interpret what exists at present the conditions, practices, processes, 

trends effects, attitudes and beliefs for which the survey type of research would be more 

relevant and useful. Survey method involves interpretation, comparison measurement, 

classification, and evaluation, aiming at generalized solution to significant educational 

problems. For the present study, it is an survey cum experimental method - Effectiveness of 

Certain Strategies in Overcoming Antisocial Behaviour among High School Students, as 

evident through the difference between the pre - intervention and post - intervention status. 

 



 

3.9 AREA OF THE STUDY  

The area of study consists of one of the districts of Tamil Nadu, namely, Tirunelveli district.  

 

3.10 POPULATION OF THE STUDY  

The population for the present study includes the High School Students in the Palay – Rural 

Block of Tirunelveli district. 

 

3.11 SAMPLE FOR THE STUDY  

The researcher had used simple random sampling for selecting the sample. The researcher 

randomly selected the High School Students in the Palay – Rural Block of Tirunelveli district. 

The selection was done on the basis of the type of school and location of the school. 69 IX 

Std Students were randomly selected from K.R. GHSS, Reddiyarpatti, Palay – Rural Block 

of Tirunelveli district. The sample has been described as follows: 

 

 

 

 

 

 

 

 

 

 

 

 



 

3.12 DISCRIPTION OF THE SAMPLE 

Table 3.1 

Section wise Distribution of the Sample 

District School Section 

High School 

Students 

Percentage 

Tirunelvi 

 

KR GHSS 

Reddiyarpatti 

                                                                   

A 

34 49 

B 35 51 

Total 69 100 

 

It is inferred from the above table that the sample of KR GHSS Reddiyarpatti, Standard IX 

- Section A consists of 49 percent and Section B consists of 51 percent from Tirunelveli 

district. The sample has been shown in the figure 3.1.  



 

Figure 3.1 
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Table 3.2 

Gender wise Distribution of the High School Students 

Gender Number Percentage 

Male 54 78 

Female 15 22 

Total 69 100 

 

It is inferred from the above table that the sample consists of 78 percent of male High School 

Students and 22 percent of female High School Students.  The sample has been shown in the 

figure 3.2.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Figure 3.2 
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                                          Table 3.3 

Locality wise Distribution of the High School Students 

Locality Number Percentage 

Rural 49  71 

Urban 20 29 

Total 69 100 

 

It is inferred from the above table that the sample consists of 71 percent rural High School 

Students and 29 percent urban High School Students.  The sample has been shown in the 

figure 3.3.  



 

Figure 3.3 
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Table 3.4 

Mediumwise Distribution of the High School Students 

Medium Number Percentage 

Tamil 35 51 

English 34 49 

Total 69 100 

 

It is inferred from the above table that 51 percent of High School Students were from Tamil 

medium and 49 percent of High School Students were from English medium schools. The 

sample has been shown in the figure 3.4.  

 

 

 



 

Figure 3.4 
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Table 3.5 

Type of Familywise Distribution of the High School Students 

Type of the Family Number Percentage 

Nuclear 14 20 

Joint 55 80 

Total 69 100 

 

It is inferred from the above table that 20 percent High School Students were from nuclear 

family and 80 percent High School Students were from joint family. The sample has been 

shown in the figure 3.5.  

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Figure 3.5 
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Table 3.6 

Type of Community wise Distribution of the High School Students 

Community Number Percentage 

SC / ST 15 22 

BC 30 43 

MBC 18 26 

OC 6 9 

Total 69 100 

 

It is inferred from the above table that the sample consists of 22 percent High School Students 

were from SC / ST, 43 percent High School Students were from BC, 26 percent High School 

Students were from MBC  and 9 percent High School Students were from OC,. The sample 

has been shown in the figure 3.6. 

 

 



 

Figure 3.6 
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Table 3.7 

Type of Religion wise Distribution of the High School Students 

Religion Number Percentage 

Hindu  60 87 

Christian  9 13 

Muslim  0 0 

Total 69 100 

 

It is inferred from the above table that the sample consists of 87 percent High School Students 

were from Hindu, 13 percent High School Students were from Christian and 0 percent High 

School Students were from Muslim. The sample has been shown in the figure 3.7. 
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3.13 TOOL USED FOR THE PRESENT STUDY 

TOOL 1: ANTISOCIAL BEHAVIOUR SCALE 

 

3.14 DESCRIPTION OF THE ANTISOCIAL BEHAVIOUR   SCALE 

To measure Antisocial Behaviour of the High School Students, the investigator has 

developed an Antisocial Behaviour scale. To ensure suitability, this tool is modified and 

validated by the investigator. 

 

 

PREPARATION OF THE DRAFT TOOL 

As the first step towards the preparation of the Antisocial Behaviour scale, the 

investigator has gone through books and journals. As no tool was available to assess the 

Antisocial Behaviour of the High School Students under various dimensions, the 

investigator constructed and validated a tool to assess the Antisocial Behaviour of the 

High School Students. 

 

The investigator prepared 60 statements. These items were given to the experts. They 

scrutinized the items. They gave many suggestions. Based on their suggestions some 

items were deleted and some were modified. The draft tool is given in the 

Appendix-IIa 

 

ITEM-ANALYSIS 

For the purpose of item analysis, the items were given to twenty High School 

Students. The responses collected from the High School Students were scored by the 

investigator. The responses were analyzed item wise by establishing item validity. Item 

validity is determined by the extent to which the given items discriminate among examinees 



                                                                   

 

 

that differ sharply in the function measured by the test as a whole (Garrett, 1981, p.365). 

 

The draft tool was distributed to the High School Students. General instructions regarding 

the nature of the statements and mode of writing their responses were explained. No time 

limit was given to answer the statements and they were requested to answer all the statements. 

 

After the pilot study all scored sheets were collected from the respondent and the scores were 

tabulated for Antisocial Behaviour scale and the item analyses were carried out. Based on 

the item analysis the tool was further refined and the final tool was prepared. 

 

For the revised tool of Antisocial Behaviour Scale, the items are selected on the basis of 

item vs. whole correlation.  Antisocial Behaviour Scale has 50 Items whose co-efficiency 

of correlation was above 0.195 are selected for final study. The Antisocial Behaviour Scale 

is given in Appendix ‘IIc’.  

 

 Content validity 

The draft tool both in English and Tamil were given to experts in the field of education for 

their suggestions and corrections. Some items were refined and modified on the basis of the 

experts’ suggestions, regarding the language, suitability and relevance. Thus the content 

validity of the tool was established.  

 

Establishing Reliability 

The investigator used test-retest method for establishing reliability of the Antisocial 

Behaviour Scale. The scale has been administered to 20 High School Students. Their 

responses were collected and scored by the investigator. After 15 days, the same tool was 

administered to the same sample. Their responses were scored. The correlation coefficient 



                                                                   

 

 

was obtained for the two sets of scores. The correlation coefficient was computed to be 0.89. 

Thus, the reliability of the tool was established. 

 

Reliability of Rating Scale to Identify Antisocial Behaviour Among High School 

Students 

By using the Karl Pearson Correlation Co-efficient formula, half-test reliability has been 

worked out. 

 

 

 

 

 



                                                                   

 

 

TABLE 3.8 

DIMENSIONWISE DISTRIBUTION OF ITEMS IN DRAFT TOOL OF 

ANTISOCIAL BEHAVIOUR  SCALE 

 

Sl.  

No 

Dimensions of Antisocial 

Behaviour 

Total No. of 

Items at the 

beginning 

Total No. of 

Items 

discarded 

Total No. of 

Items 

Selected 

1 Inattention 13 3 10 

2 
Hyperactivity & Impulsivity 

(HI) 

13 3 10 

3 
Oppositional Defiance 

Disorder(ODD) 

13 3 10 

4 

Bullying, Aggression & 

Serious Violation of 

Rules(BAS) 

13 3 10 

5 
Poor Social and Academic 

Skills (PSA) 

13 3 10 

Total 65 15 50 

 

The draft tool contained 65 items for the High School Students. After the expert’s 

opinion 8 items were modified. Then it was pilot-tested; based on the item analysis 0.195 and 

above the values were selected at 5% level of significance, 15 items were discarded. The final 

tool contains 50 items.  

 The items included in each dimension are given in the following table. 



                                                                   

 

 

TABLE 3.9 

DIMENSIONWISE DISTRIBUTION OF ITEMS IN ANTISOCIAL 

BEHAVIOUR  SCALE  

 

Sl. 

No. 

Dimension 

Item 

Numbers 

No. of 

Items 

In % 

1 Inattention 1-10 10 20 

2 Hyperactivity & Impulsivity (HI) 11-20 10 20 

3 Oppositional Defiance Disorder (ODD) 21-30 10 20 

4 

Bullying, Aggression & Serious Violation of 

Rules (BAS) 

31-40 

10 20 

5 Poor Social and Academic Skills (PSA) 41-50 10 20 

Total 50 100 

 

 

  Reliability of Antisocial Behaviour Scale  

 

The investigator employed the test-retest method in establishing the reliability of the tool. 

The tool was administered to 20 High School Students were selected in random from the 

study area. After 15 days, the same tool was administered on the same respondents. Their 

responses were scored. The test-retest reliability was found to be 0.86. Thus, the reliability 

of the tool was established. The dimension wise reliability of the tool is given below. 

  



                                                                   

 

 

                                                                       TABLE 3.10 

TEST-RETEST RELIABILITY OF ANTISOCIAL BEHAVIOUR SCALE  

Dimensions 

Reliability  

co-efficient 

Inattention 0.73 

Hyperactivity & Impulsivity (HI) 0.75 

Oppositional Defiance Disorder (ODD) 0.81 

Bullying, Aggression & Serious Violation of Rules (BAS) 0.85 

Poor Social and Academic Skills (PSA) 0.74 

Antisocial Behaviour 0.86 

     

Scoring Key for Antisocial Behaviour Scale  

The Antisocial Behaviour Scale has three points; (i) ‘Always’, (ii) ‘Many times’, and (iii) 

‘Some Times’. The response is scored in the following way. 

TABLE 3.11 

SCORING KEY OF ANTISOCIAL BEHAVIOUR SCALE 

 

Response Positive items Negative items 

Always 
1 3 

Many Times 
2 2 

Some Times 
3 1 



                                                                   

 

 

3.15 STATISTICAL TECHNIQUES USED 

The following statistical techniques were used in the analysis.  

 

Finding the Levels 

 After calculating mean and standard deviation, the scores were correlated into ‘T’ scores 

            Raw Mean Score 

T = 50 + 10Z, where Z =   

        Standard Deviation  

The levels are fixed as follows: 

Scores Levels 

Above Mean + 1 SD Between Mean 

± 1 SD Below Mean – 1 SD 

High  

Average  

Low 

 

 

 ótô test 

‘t’ test or test of significance of the difference between means for large independent samples 

(Garrett, 1969) is used to compare the means between any two groups on any of the variables. 

If the ‘t’ value is below a cut-off point (depending on the degrees of freedom), the differences 

in means is considered not significant and the null hypothesis is accepted. When the ‘t’ value 

exceeds a cut-off point, the difference is side to be significant and the null hypothesis is 

rejected. 

 



                                                                   

 

 

ANOVA (Analysis of Variance) 

Analysis of Variance (ANOVA) is a very useful technique, for testing difference between the 

means of multiple independent samples. The basic principle for ANOVA is to test the 

differences among the means of the samples by examining the amount of variation between 

the samples relative to the amount of variation between the samples. This value of is 

compared in the ‘F’ limit for given degrees of freedom. It the ‘F’ value worked out is equal 

or exceeds the ‘F’ limit value (from tables) it indicates that there are significant differences 

between the samples means. 

   Mean Square Variance between Groups 

F   = 

   Mean Square Variance within Groups 

 

3.16 TABULATION OF THE RESPONSES 

Personal data were collected and the responses were scored as per the norms established. The 

responded items were scored on the basis of the scoring key. The data were then fed into the 

computer and stored in a compact disc for statistical analysis. The data were analyzed with 

the help of a SPSS package. 

Analysis and discussion of the results follow in the next chapter.  

 

 

 

 

 



                                                                   

 

 

 

 

 

 

CHAPTER – IV 

ANALYSIS AND 

INTERPRETATION OF DATA 

 

 

 

 

 

 

 

 



                                                                   

 

 

CHAPTER - IV 

ANALYSIS AND INTERPRETATION OF DATA 

4.1 INTRODUCTION 

The data have been collected with the help of the tools. The next step in the research process 

is the analysis of data. Analysis of data means processing and studying the collected data and 

organizing material and thereby discovering the inherent facts. The data are studied from as 

many angles as possible to explore the facts. 

Hence after collecting the data, they were processed and studied and analyzed by the 

investigator under the following headings. 

 

Objectives  

3. To find out the level of Antisocial Behaviour of High School Students with respect to 

gender.  

4. To find out the significant difference between the Antisocial Behaviour of High 

School Students with respect to: 

v. The Gender 

vi. The Locality of the House 

vii. The Medium of Instruction 

viii. The Type of Family 

 

 



                                                                   

 

 

5. To find out the significant association between the Antisocial Behaviour of High 

School Students with respect to: 

iii. The Religion 

iv. The Community 

6. To find out the effectiveness of certain strategies in overcoming Antisocial Behaviour 

among High School Students. 

 

4.2   LEVEL OF ANTISOCIAL BEHAVIOUR OF HIGH SCHOOL 

STUDENTS  

To find out the level of Antisocial Behaviour of High School Students with respect to 

gender.  

 

 

 

 

 

 

 

 

 



                                                                   

 

 

TABLE 4.1 

LEVEL OF ANTISOCIAL BEHAVIOUR OF HIGH SCHOOL 

STUDENTS WITH RESPECT TO GENDER  

 

Dimensions Gender 
Low Average High 

N % N % N % 

Inattention 
Male 23 43 26 48 5 9 

Female 8 53 5 33 2 13 

Hyperactivity & 

Impulsivity (HI) 

Male 25 46 19 35 10 19 

Female 5 33 7 47 3 20 

Oppositional 

Defiance 

Disorder(ODD) 

Male 22 41 24 44 8 15 

Female 5 33 9 60 1 7 

Bullying, Aggression 

& Serious Violation 

of Rules(BAS) 

Male 23 43 23 43 8 14 

Female 6 40 6 40 3 20 

Poor Social and 

Academic Skills 

(PSA) 

Male 18 33 30 56 6 11 

Female 7 47 7 47 1 6 

Antisocial Behaviour 
Male 22 41 18 33 14 26 

Female 8 53     4 27 3 20 

 

Level of High School Students on Antisocial Behaviour 

i. 43 % of male High School Students have low, 48 % of them have average and 9 % of 

them have high level of Inattention.  With respect to female High School Students 53 

% of them have low, 33 % of them have average and 13% of them have high level of 

Inattention.   

ii. 46 % of male High School Students have low, 35 % of them have average and 19 % 

of them have high level of Hyperactivity & Impulsivity (HI). With respect to female 



                                                                   

 

 

High School Students 33 % of them have low, 47 % of them have average and 20 % 

of them have high level of Hyperactivity & Impulsivity (HI).  

iii. 41 % of male High School Students have low, 44 % of them have average and 15 % 

of them have high level of Oppositional Defiance Disorder(ODD). With respect to 

female High School Students 33 % of them have low, 60 %of them have average and 

7 % of them have high level of Oppositional Defiance Disorder(ODD).   

iv. 43 % of male High School Students have low, 43 % of them have average and 14 % 

of them have high level of Bullying, Aggression & Serious Violation of Rules(BAS). 

With respect to female High School Students 40 % of them have low, 40 % of them 

have average and 20 % of them have high level of Bullying, Aggression & Serious 

Violation of Rules (BAS).   

v. 33 % of male High School Students have low, 56 % of them have average and 11 % 

of them have high level of Poor Social and Academic Skills (PSA). With respect to 

female High School Students 47 % of them have low, 47 %of them have average and 

6 % of them have high level of Poor Social and Academic Skills (PSA). 

vi. 41 % of male High School Students have low, 33 % of them have average and 26 % 

of them have high level of Antisocial Behaviour. With respect to female High School 

Students 53 % of them have low, 27 %of them have average and 20 % of them have 

high level of Antisocial Behaviour. 
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Figure 4.1
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4.3 HYPOTHESES OF THE STUDY 

Null hypothesis - 1 

There is no significant difference between male and female High School Students in their 

Antisocial Behaviour and its dimensions. 

TABLE 4.2 

SIGNIFICANT DIFFERENCE BETWEEN MALE AND FEMALE HIGH SCHOOL 

STUDENTS IN THEIR ANTISOCIAL BEHAVIOUR AND ITS DIMENSIONS 

Dimensions 

Male N=54 Female N=15 Calculated 

value of 

‘t’test 

P 

value 

Remarks 

at 5% 

Level Mean SD Mean SD 

Inattention 59.51 7.937 64.40 6.344 2.488 0.019 S 

Hyperactivity & 

Impulsivity (HI)  58.16 5.977 58.66 8.549 0.260 0.795 NS 

Oppositional 

Defiance 

Disorder(ODD)  

60.85 5.104 62.26 4.542 1.038 0.309 NS 

Bullying, 

Aggression & 

Serious Violation 

of Rules(BAS)  

58.12 5.542 58.00 5.529 0.080 0.936 NS 

Poor Social and 

Academic Skills 

(PSAS) 

49.46 4.713 51.86 6.289 1.620 0.110 NS 

Antisocial 

Behaviour (AB) 
286.12 12.301 295.20 15.048 2.405 0.045 S 
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(At 5% level of significance, df 67, the table value is 1.990) 

NS- Not Significant, S- Significant 

It is inferred from the above table that the calculated value of ‘t’ (2.488 and 2.405) are greater 

than the table value of ‘t’ (1.990) at  5% level of significance for degree of freedom 67. Hence 

the null hypothesis is rejected. Thus, there is significant difference between male and female 

High School Students in their Antisocial Behaviour and its dimensions.  

It is inferred from the above table that the calculated value of ‘t’ (0.260, 1.038, 0.080 and 

1.620) are less than the table value of ‘t’ (1.990) at 5% level of significance for degree of 

freedom 67. Hence the null hypothesis is accepted. Thus, there is no significant difference 

between male and female High School Students in their Antisocial Behaviour and its 

dimensions.  

While comparing means scores of female (64.40, 58.66, 62.26, 58.00, 51.86 and 295.20) High 

School Students have better than male (59.51, 58.16, 60.85, 58.12, 49.46 and 286.12) High 

School Students in their Antisocial Behaviour and its dimensions.  



 

113 

Figure 4.2 
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Null hypothesis - 2 

There is no significant difference between rural and urban High School Students in their 

Antisocial Behaviour and its dimensions. 

TABLE 4.3 

SIGNIFICANT DIFFERENCE BETWEEN RURAL AND URBAN HIGH SCHOOL 

STUDENTS IN THEIR ANTISOCIAL BEHAVIOUR AND ITS DIMENSIONS 

Dimensions 

Rural N= 49 Urban N=20 Calculated 

value of 

‘t’test 

P 

value 

Remarks 

at 

5%Level 
Mean SD Mean SD 

Inattention 59.69 8.034 62.75 7.077 1.563 0.125 NS 

Hyperactivity & 

Impulsivity (HI)  
57.89 6.674 59.2 6.312 0.764 0.449 NS 

Oppositional 

Defiance 

Disorder(ODD)  

61.55 5.008 60.2 4.937 1.026 0.311 NS 

Bullying, 

Aggression & 

Serious Violation 

of Rules(BAS)  

57.44 5.701 59.7 4.725 1.687 0.098 NS 

Poor Social and 

Academic Skills 

(PSAS) 

50.02 5.190 49.9 5.159 0.087 0.930 NS 

Antisocial 

Behaviour (AB) 

286.61 12.823 291.75 14.304 1.460 0.148 NS 
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 (At 5% level of significance, df 67, the table value is 1.990) 

NS- Not Significant, S- Significant 

It is inferred from the above table that the calculated values of ‘t’ (1.563, 0.764, 1.026, 1.687, 

0.087 and 1.460) is less than the table value of ‘t’ (1.990) at 5% level of significance for 

degrees of freedom 67. Hence, the null hypothesis is accepted. Thus, there is no significant 

difference between rural and urban High School Students in their Antisocial Behaviour and 

its dimensions.  
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Null hypothesis - 3 

There is no significant difference between Tamil Medium and English Medium  High School 

Students in their Antisocial Behaviour and its dimensions. 

TABLE 4.4 

SIGNIFICANT DIFFERENCE BETWEEN TAMIL MEDIUM AND ENGLISH 

MEDIUM HIGH SCHOOL STUDENTS IN THEIR ANTISOCIAL BEHAVIOUR 

AND ITS DIMENSIONS 

Dimensions 

Tamil 

Medium 

 N= 35 

English 

Medium 

N=34 

Calculated 

value of 

‘t’test 

P 

value Remarks 

at 

5%Level 

Mean SD Mean SD 

Inattention 61.51 6.665 59.61 8.893 1.004 0.318 NS 

Hyperactivity & 

Impulsivity (HI)  57.94 6.725 58.61 6.452 0.425 0.672 NS 

Oppositional 

Defiance 

Disorder(ODD)  
61.51 5.095 60.79 4.928 0.597 0.553 NS 

Bullying, 

Aggression & 

Serious Violation 

of Rules(BAS)  

56.6 6.049 59.64 4.444 2.389 0.020 S 

Poor Social and 

Academic Skills 

(PSA) 
47.25 5.112 52.79 3.400 5.311 0.000 S 

Antisocial 

Behaviour 
284.82 12.272 291.47 13.788 2.115 0.038 S 

 (At 5% level of significance, df 67, the table value is 1.990) 

NS- Not Significant, S- Significant 
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It is inferred from the above table that the calculated value of ‘t’ (2.389, 5.311 and 2.115) are 

greater than the table value of ‘t’ (1.990) at  5% level of significance for degree of freedom 

67. Hence the null hypothesis is rejected. Thus, there is significant difference between Tamil 

Medium and English Medium High School Students in their Antisocial Behaviour and its 

dimensions.  

It is inferred from the above table that the calculated value of ‘t’ (1.004, 0.425 and 0.597) are 

less than the table value of ‘t’ (1.990) at 5% level of significance for degree of freedom 67. 

Hence the null hypothesis is accepted. Thus, there is no significant difference between Tamil 

Medium and English Medium High School Students in their Antisocial Behaviour and its 

dimensions.  

While comparing means scores of Tamil Medium (61.51 and 61.51 ) High School Students 

have better than English Medium (59.61 and 60.79) High School Students in their Antisocial 

Behaviour and its dimensions.  

While comparing means scores of English Medium (58.61, 59.64, 52.79 and 291.47) High 

School Students have better than Tamil Medium (57.94, 56.6, 47.25 and 284.82) High School 

Students in their Antisocial Behaviour and its dimensions.  
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Figure 4.3 
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Null hypothesis- 4 

There is no significant difference between joint and nuclear family of High School Students 

in their Antisocial Behaviour and its dimensions. 

TABLE 4.5 

SIGNIFICANT DIFFERENCE BETWEEN JOINT AND NUCLEAR FAMILY OF 

HIGH SCHOOL STUDENTS IN THEIR ANTISOCIAL BEHAVIOUR AND ITS 

DIMENSIONS 

Dimensions 

Joint family 

N= 55 

Nuclear 

family N=14 

Calculated 

value of 

‘t’test 

P 

value 

Remarks 

at 

5%Level 
Mean SD Mean SD 

Inattention 61.35 7.565 57.57 8.473 1.626 0.108 NS 

Hyperactivity & 

Impulsivity (HI)  
58.72 6.769 56.50 4.975 1.291 0.208 NS 

Oppositional 

Defiance 

Disorder(ODD)  

61.01 4.975 61.71 5.195 0.463 0.644 NS 

Bullying, 

Aggression & 

Serious Violation 

of Rules(BAS)  

58.41 5.366 56.85 6.036 0.947 0.346 NS 

Poor Social and 

Academic Skills 

(PSA) 

50.52 4.814 47.85 5.998 1.760 0.082 NS 

Antisocial 

Behaviour 

290.03 13.376 280.5 10.668 2.826 0.009 S 
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(At 5% level of significance, df 67, the table value is 1.990) 

NS- Not Significant, S- Significant 

It is inferred from the above table that the calculated value of ‘t’ (2.826) is greater than the 

table value of ‘t’ (1.990) at  5% level of significance for degree of freedom 67. Hence the 

null hypothesis is rejected. Thus, there is significant difference between joint and nuclear 

family High School Students in their Antisocial Behaviour and its dimensions.  

It is inferred from the above table that the calculated value of ‘t’ (1.626, 1.291, 0.463, 0.947 

and 1.760) are less than the table value of ‘t’ (1.990) at 5% level of significance for degree 

of freedom 67. Hence the null hypothesis is accepted. Thus, there is no significant difference 

between joint and nuclear family High School Students in their Antisocial Behaviour and its 

dimensions.  

While comparing means scores of Joint family (61.35, 58.72, 58.41, 50.52 and 290.03) High 

School Students have better than Nuclear family (57.57, 56.50, 56.85, 47.85 and 280.5) High 

School Students in their Antisocial Behaviour and its dimensions.  

While comparing means score of Nuclear family (61.71) High School Students has better 

than Joint family (61.01) High School Students in their Antisocial Behaviour and its 

dimensions.  

 

 



 

121 

  Figure 4.4 
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Null hypothesis- 5 

There is no significant difference among community of High school students in their 

Antisocial Behaviour and its dimensions. 

TABLE 4.6 

SIGNIFICANT DIFFERENCE AMONG COMMUNITY OF HIGH SCHOOL 

STUDENTS IN THEIR ANTISOCIAL BEHAVIOUR AND ITS DIMENSIONS. 

Dimension 

Sources 

of 

variation 

Sum of 

square 

Mean 

square 

of 

variance 

Calculated 

value of 

‘F’ 

Remark 

at 5% 

level 

Inattention 
Between 73.833 24.611 0.389 

 
NS 

Within 4108.978 63.215 

Hyperactivity & 

Impulsivity (HI) 

Between 139.268 46.423 1.085 

 
NS 

Within 2780.500 42.777 

Oppositional 

Defiance 

Disorder(ODD) 

Between 32.613 10.871 
0.426 

 
NS 

Within 1660.633 25.548 

Bullying, 

Aggression & 

Serious Violation 

of Rules(BAS) 

Between 43.945 14.648 

0.473 

 
NS 

Within 2012.344 30.959 

Poor Social and 

Academic Skills 

(PSA) 

Between 8.186 2.729 
0.099 

 
NS 

Within 1790.800 27.551 

Antisocial 

Behaviour 

Between 10.935 3.645 0.513 

 
NS 

Within 461.500 7.100 

  

(At 5% level of significance, for (3, 65) df the table the table value ‘F’ is 2.75) 

NS- Not significant, S- Significant 
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It is inferred from the above table that the calculated values of ‘F’ (0.389, 1.085, 0.426, 0.473, 

0.099 and 0.513) is less  than the table value of ‘F’ (2.75) at 5% level of significance for 

degrees of freedom (3, 65). Hence, the null hypothesis is accepted. Thus, there is no 

significant difference among community of High school students in their Antisocial 

Behaviour and its dimensions. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

124 

Null hypothesis- 6 

There is no significant difference among religion of High school students in their Antisocial 

Behaviour and its dimensions. 

TABLE 4.7 

SIGNIFICANT DIFFERENCE AMONG RELIGION OF HIGH SCHOOL 

STUDENTS IN THEIR ANTISOCIAL BEHAVIOUR AND ITS DIMENSIONS 

 

Dimension 

Sources 

of 

variation 

Sum of 

square 

Mean 

square 

of 

variance 

Calculated 

value of 

‘F’ 

Remark 

at 5% 

level 

Inattention 
Between 81.256 81.256 1.327 

 
NS 

Within 4101.556 61.217 

Hyperactivity & 

Impulsivity (HI) 

Between 3.835 3.835 0.088 

 
NS 

Within 2915.933 43.521 

Oppositional 

Defiance 

Disorder(ODD) 

Between 1.624 1.624 0.064 

 
NS 

Within 1691.622 25.248 

Bullying, 

Aggression & 

Serious Violation 

of Rules(BAS) 

Between 6.107 6.107 
0.200 

 
NS 

Within 2050.183 30.600 

Poor Social and 

Academic Skills 

(PSA) 

Between 24.580 24.580 0.928 

 
NS 

Within 1774.406 26.484 

Antisocial 

Behaviour 

Between 9.185 
 

9.185 
1.328 

 
NS 

Within 463.250 6.914 

 (At 5% level of significance, for (2, 66) df the table the table value ‘F’ is 3.14) 

NS- Not significant, S- Significant 
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It is inferred from the above table that the calculated values of ‘F’ (1.327, 0.088, 0.064, 0.200, 

0.928 and 1.328 ) is less  than the table value of ‘F’ (3.14)  at 5% level of significance for 

degrees of freedom (2, 66). Hence, the null hypothesis is accepted. Thus, there is no 

significant difference among religion of High school students in their Antisocial Behaviour 

and its dimensions. 
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Null hypothesis- 7 

There is no significant difference between male and female High School Students in their 

effectiveness of certain strategies in overcoming Antisocial Behaviour and its dimensions.  

TABLE 4.8 

SIGNIFICANT DIFFERENCE BETWEEN MALE AND FEMALE HIGH SCHOOL 

STUDENTS IN THEIR EFFECTIVENESS OF CERTAIN STRATEGIES IN 

OVERCOMING ANTISOCIAL BEHAVIOUR AND ITS DIMENSIONS 

Dimensions 

Male N=54 
Female 

N=15 Calculated 

value of ‘t’test 

P 

value 

Remarks at 

5% Level 

Mean SD Mean SD 

Social Skills 

 

 

67.43 

 

 

8.332 

 

 

65.73 

 

 

 

5.077 

 

3.368 0.002 S 

Emotional 

Coping Skills 

 

63.80 

 

7.509 

 

72.40 

 

6.663 

 

4.300 

 

0.000 

 
S 

Cognitive Skills 

65.41 

 

7.937 

 

68.27 

 

9.192 

 
3.756 0.004 S 

Effectiveness 

of Certain 

Strategies in 

overcoming 

Antisocial 

Behaviour 

63.96 

 

3.204 

 

65.73 

 

1.668 

 

2.889 

 

0.006 

 
S 

(At 5% level of significance, df 67, the table value is 1.990) 

NS- Not Significant, S- Significant 
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It is inferred from the above table that the calculated value of ‘t’ (3.36, 4.300, 3.756 and 

2.889) are greater than the table value of ‘t’ (1.990) at 5% level of significance for degree of 

freedom 67. Hence the null hypothesis is rejected. Thus, there is significant difference 

between male and female High School Students in their effectiveness of certain strategies in 

overcoming Antisocial Behaviour and its dimensions.  

While comparing means scores of females (72.40, 68.27 and 65.73) High School Students 

have better than male (63.80, 65.41and 63.96) High School Students in their effectiveness of 

certain strategies in overcoming Antisocial Behaviour and its dimensions.  

While comparing means scores of males (67.43) High School Students have better than 

female (65.73) High School Students in their effectiveness of certain strategies in overcoming 

Antisocial Behaviour and its dimensions. 
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Figure 4.5 
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CHAPTER - V 

FINDINGS, RESULTS AND DISCUSSION, 

EDUCATIONAL IMPLICATIONS, RECOMMENDATIONS 

AND CONCLUSION 

5.1 INTRODUCTION  

 

The present study has attempted to find out the Effectiveness of Certain Strategies in 

overcoming Antisocial Behaviour among High School Students. Introduction and 

delimitations for the present investigation was discussed in Chapter I. The relevant and apt 

review of literature to the problem of investigation was reviewed in Chapter II.  Need and 

significant for the study, statement of the problem, Objectives, hypotheses, nature of the 

sample, tool description, data collection procedure, and statistical techniques were discussed 

in Chapter III. Analysis of data systematically and interpretations were presented given in 

Chapter IV. This Chapter V presents the discussions of the hypotheses, suggestions for 

further study and the conclusions inferred on the basis of the research investigation.  

 

5.2 FINDINGS OF THE STUDY  

 

Level of High School Students on Antisocial Behaviour 

vii. 43 % of male High School Students have low, 48 % of them have average and 9 % of 

them have high level of Inattention.  With respect to female High School Students 53 

% of them have low, 33 % of them have average and 13% of them have high level of 

Inattention.   
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viii. 46 % of male High School Students have low, 35 % of them have average and 19 % 

of them have high level of Hyperactivity & Impulsivity (HI). With respect to female 

High School Students 33 % of them have low, 47 % of them have average and 20 % 

of them have high level of Hyperactivity & Impulsivity (HI).  

ix. 41 % of male High School Students have low, 44 % of them have average and 15 % 

of them have high level of Oppositional Defiance Disorder(ODD). With respect to 

female High School Students 33 % of them have low, 60 %of them have average and 

7 % of them have high level of Oppositional Defiance Disorder(ODD).   

x. 43 % of male High School Students have low, 43 % of them have average and 14 % 

of them have high level of Bullying, Aggression & Serious Violation of Rules(BAS). 

With respect to female High School Students 40 % of them have low, 40 % of them 

have average and 20 % of them have high level of Bullying, Aggression & Serious 

Violation of Rules (BAS).   

xi. 33 % of male High School Students have low, 56 % of them have average and 11 % 

of them have high level of Poor Social and Academic Skills (PSA). With respect to 

female High School Students 47 % of them have low, 47 %of them have average and 

6 % of them have high level of Poor Social and Academic Skills (PSA). 

xii. 41 % of male High School Students have low, 33 % of them have average and 26 % 

of them have high level of Antisocial Behaviour. With respect to female High School 

Students 53 % of them have low, 27 %of them have average and 20 % of them have 

high level of Antisocial Behaviour. 
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Perception of High School Students on Antisocial Behaviour 

i. There is significant difference between male and female High School Students in their 

Antisocial Behaviour and its dimensions. While comparing means scores of female 

(64.40, 58.66, 62.26, 58.00, 51.86 and 295.20) High School Students have better than 

male (59.51, 58.16, 60.85, 58.12, 49.46 and 286.12) High School Students in their 

Antisocial Behaviour and its dimensions. 

ii. There is no significant difference between rural and urban High School Students in 

their Antisocial Behaviour and its dimensions. While comparing the calculated values 

of ‘t’ (1.563, 0.764, 1.026, 1.687, 0.087 and 1.460) is less than the table value of ‘t’ 

(1.990) at 5% level of significance for degrees of freedom 67. Hence, the null 

hypothesis is accepted. 

iii. There is significant difference between Tamil Medium and English Medium High 

School Students in their Antisocial Behaviour and its dimensions. While comparing 

means scores of Tamil Medium (61.51 and 61.51 ) High School Students have better 

than English Medium (59.61 and 60.79) High School Students in their Antisocial 

Behaviour and its dimensions. While comparing means scores of English Medium 

(58.61, 59.64, 52.79 and 291.47) High School Students have better than Tamil 

Medium (57.94, 56.6, 47.25 and 284.82) High School Students in their Antisocial 

Behaviour and its dimensions.  

iv. There is significant difference between joint and nuclear family High School Students 

in their Antisocial Behaviour and its dimensions. While comparing means scores of 

Joint family (61.35, 58.72, 58.41, 50.52 and 290.03) High School Students have better 

than Nuclear family (57.57, 56.50, 56.85, 47.85 and 280.5) High School Students in 

their Antisocial Behaviour and its dimensions. While comparing means score of 
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Nuclear family (61.71) High School Students has better than Joint family (61.01) 

High School Students in their Antisocial Behaviour and its dimensions.  

v. there is no significant difference among community of High school students in their 

Antisocial Behaviour and its dimensions. While comparing the calculated values of 

‘F’ (0.389, 1.085, 0.426, 0.473, 0.099 and 0.513) is less  than the table value of ‘F’ 

(2.75) at 5% level of significance for degrees of freedom (3, 65). Hence, the null 

hypothesis is accepted. 

vi. There is no significant difference among religion of High school students in their 

Antisocial Behaviour and its dimensions. While comparing the calculated values of 

‘F’ (1.327, 0.088, 0.064, 0.200, 0.928 and 1.328 ) is less  than the table value of ‘F’ 

(3.14)  at 5% level of significance for degrees of freedom (2, 66). Hence, the null 

hypothesis is accepted. 

 

Effectiveness of High School Students on Antisocial Behaviour 

 

There is significant difference between male and female High School Students in their 

effectiveness of certain strategies in overcoming Antisocial Behaviour and its 

dimensions. While comparing means scores of females (72.40, 68.27 and 65.73) High 

School Students have better than male (63.80, 65.41and 63.96) High School Students 

in their effectiveness of certain strategies in overcoming Antisocial Behaviour and its 

dimensions. While comparing means scores of males (67.43) High School Students 

have better than female (65.73) High School Students in their effectiveness of certain 

strategies in overcoming Antisocial Behaviour and its dimensions. 
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5.3 RESULTS AND DISCUSSION  

 

The study discusses the Effectiveness of certain Strategies in overcoming Antisocial 

Behaviour among High School Students were nearly normally distributed in the sample 69 

High School Students. 41 % of male High School Students have low, 33 % of them have 

average and 26 % of them have high level of Antisocial Behaviour. With respect to female 

High School Students 53 % of them have low, 27 %of them have average and 20 % of them 

have high level of Antisocial Behaviour. Through the experience of certain Strategies in 

overcoming Antisocial Behaviours like 1.Social Skills Activities - Two Truths and a Lie, 

Human Bingo, Name and Fact, Active Listening Pairs, Mirror Mirror, Picture Perfect, 

Charades, Storytelling Circle, Random Acts of Kindness,2.Emotional Coping Skills 

Activities – Emotion Charades, Empathy Circle, Breathing Exercises, Guided Meditation, 

Yoga, Sports and Games, Guidance and Counselling,3.Cognitive Skills Activities - Group 

Problem-Solving, Brainstorming Session, Scavenger Hunt, Trust Fall, Minefield, Escape 

Room, Tower Building, they have developed their sensitivity not only towards their own self 

but also learnt to empathize with others, that is, they could have a feel of others in them and 

learnt to act for them timely. They have learnt to cope up with stress, realizing resilience 

within reasonable time. They have learnt to control, balance and stabilize emotions easily and 

swiftly. They have learnt to resolve the conflicts between feelings and conscience.  

 

5.4 EDUCATIONAL IMPLICATIONS 

The implications of the study are given as follows. 

i. The study is conducted only in a single school located in a rural area of a metropolitan 

city where students come from urban and semi-urban areas. A comprehensive survey 

can be conducted at different levels and in different localities by the DIET, SCERT 
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and NCERT to get a clear picture of the prevalence of antisocial behaviour among 

students. Such a survey will help to develop need-based, situation-based training 

programmes for teachers working at different levels. 

ii. Training Programmes in overcoming Antisocial Behaviour need to be implemented 

in different levels of Students (Primary, Upper Primary, High and Higher Secondary 

Schools). 

iii. The study reveals that appropriate intervention strategies can be developed to 

overcome antisocial behaviour in students based on the results of standardised 

antisocial behaviour rating scale. Teachers, at all levels, should be trained to develop 

and use comprehensive intention strategy (cognitive-behavioural) keeping in mind 

the background characteristics of students.  

iv. The In-Service Training needs to be provided to the school teachers on strategic uses 

at individual level, parental level, peer group level and neighbourhood level. In this 

respect, a comprehensive manual on antisocial behaviours exhibited by the students 

should be developed incorporating all possible strategic ways and means. It is also 

utmost important that such a manual should be made available to the teachers as and 

when required. 

v. Teachers must appreciate the good behaviour of the learners; moreover, such 

behaviours are to be reinforced and rewarded such as introducing token marking 

system etc. 

vi. Programmes must chalk out to control the misuse of different media. For this, special 

care must be done to conduct curricular and co-curricular activities. Different 

awareness programmes can also be conducted at school level. For example, movies 

and documentaries reflecting the messages of different social values, debates and 

discussions on the negative sides of media etc. 
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vii. Student profile and cumulative record are to be updated and maintained so as to solve 

the social and individual problems faced by different learners. 

viii. Parents should try and strive hard to create a better and conducive environment at 

home so that the major values like cooperation, adjustment, kindliness etc. are learned 

from the home itself. 

ix. Counselling centres should be provided at all schools and the teachers should show a 

keen interest to identify the needy persons in the classrooms who should undergo 

counselling at various intervals in their lives. 

x. Sports and cultural activities are to be conducted at least once in a year in every school 

and participation of all students must be ensured. The energy of the students should 

be burnt in the right way so that they may find themselves free from the stress and 

frustrations. 

 

5.5 RECOMMENDATIONS 

 

i. This study can be replicated on large samples of different districts for validity of 

generalizations. 

ii. In this study, use of antisocial behaviour rating scale and observations by the 

investigator are the main sources of information to identify antisocial behaviour. 

Studies can be done by using various other sources like interviews, self-reports, 

and reports from community and so on to identify antisocial behaviour in students. 

iii. Intensive studies can be made to see the neighbourhood influence on antisocial 

behaviour in students and longitudinal follow-up studies can be made to study the 

antisocial behaviour patterns over longer periods of time. 
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iv. A similar study could be conducted on different professionals such as; engineers, 

doctors, university teachers and so on. 

v. Further research is recommended to validate the role structure of college 

professors to make a positive impact on teaching profession. 

vi. A comparative study can be conducted on the Antisocial behaviour among 

primary and secondary school students. 

vii. A qualitative study can be conducted to investigate the impacts of media exposure 

on Antisocial behaviour among adolescents of Tamil Nadu. 

viii. A critical study on the functioning of different counselling programmes available 

in the High and Higher secondary schools of Tamil Nadu can be conducted. 

 

5.6   CONCLUSION 

 

The study reveals that Antisocial behaviour is not a genetic thing that someone is born with 

Antisocial personality is something that is taught and brought on by the environment, Post 

intervention scenario the Effectiveness of certain Strategies in overcoming Antisocial 

Behaviour reveals that there was a remarkable gain in their Social Skills, Emotional Coping 

Skills and Cognitive Skills.  
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Appendix - I 

DISTRICT INSTITUTE OF EDUCATION AND TRAINING 

                         MUNANJIPATTI – 627 355 

                      TIRUNELVELI DISTRICT 

Dear Students, 

Greetings. I request you to respond to the questionnaire promptly so as to enable me to gather 

information for my Research Project. The topic is entitled as “Effectiveness of certain 

Strategies in overcoming Antisocial Behaviour among High School Students”. The 

information you provide will be kept confidential and will be used only for the purpose of 

my Research Project.  

                               Thanking you               

       Yours Sincerely,   

    Dr.M. Gnana Soundari 

PERSONAL DATA FORM 

Fill in the blanks and put a tick mark (P) against the answer in the appropriate box. 

1. Name of the Student                  :  ________________________________ 

2. Name of the School & Place      :   ________________________________ 

3. Gender   :  Male              Female 

4. Locality of the House   :  Rural              Urban 

5. Medium of Instruction   :  Tamil                         English 

6. Type of the Family  :  Nuclear            Joint 

7. Type of Community   :      OC               SC/ST                      BC 

       MBC                                    

8. Type of Religion  :  Hindu             Christian            Muslim      
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Appendix ï II a 

Preliminary Draft 

 

TOOL - I: RATING SCALE TO IDENTIFY ANTISOCIAL BEHAVIOUR 

AMONG HIGH SCHOOL STUDENTS 

Direction : 

Read the given statements carefully Against each item 3 responses are given. They are; 1. 

Always, 2. Manytimes, 3. Some times. Choose anyone of the responses that suits you most 

please put a tick (P) mark against that column. 

 

 

Sl. No. Statement 

A
lw

a
y
s 

M
a
n

y
ti

m
es

 

S
o
m

et
im

es
 

 Inattention    

1 Conduct disorder in and outside the classroom    

2 Argue with teachers irrationally    

3 Deliberate skipping of classes    

4 Disobedience to the instructions and advices of teachers    

5 Fails to give close attention to details or commits careless 

mistakes in school work. 

   

6 Has difficulty in sustaining attention in doing tasks    

7 Does not listen when spoken  directly.    

8 Does not follow through instructions and fails to finish 

school work. 

   

9 Has difficulty in organising tasks and activities.    

10 Avoids, dislikes, or is reluctant to engage in tasks that 

require  sustained mental effort. 

   

11 Loses things necessary for tasks or activities e.g. 

assignment sheets, pen, pencils, records, class work 

notebooks). 

   

12 Gets easily distracted by extraneous stimuli.    

13 Is forgetful in daily activities.     
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 Hyperactivity & Impulsivity (HI)    

14 Fidgets with hands or feet or squirms in seat.    

15 Leaves seat in classroom     

16 Runs about or climbs excessively.    

17 Has difficulty in engaging leisure activities quietly.    

18 Is 'on the go' or acts as if driven by a motor.    

19 Talks excessively.    

20 Blurts out answers before questions have been 

completed. 

   

21 Has difficulty awaiting turn.    

22 Interrupts or intrudes on others (e.g. butts into 

conversations). 

   

23 Addiction to movies    

24 Misuse of mobile phones    

25 Indecent dress code    

26 False imitation    

 Oppositional Defiance Disorder (ODD)    

27 Looses temper.    

28 Argues with adults.    

29 Actively defies or refuses to comply with adults' request 

or rules. 

   

30 Deliberately annoys people.    

31 Blames others for his or her mistakes or misbehaviour.    

32 Is touchy or easily annoyed by others.    

33 Is angry and resentful.    

34 Intrude or infringe others property.     

35 Produce unnecessary sound during class time    
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36 Intrude or infringe others property    

37 Persistent rule breaking for getting recognition    

38 Harming others, by violating their rights    

39 Is truant from school.    

  Bullying and Aggression & Serious violation of Rules 

(BAS) 

   

40 Bullies other children in the class.    

41 Threatens or intimidates others.    

42 Initiates physical fights    

43 Uses a weapon that can cause serious physical harm to 

others (e.g. a bat, a bottle, a blade, a needle, a piece of 

rope)  

   

44 Physically cruel to people.    

45 Physically cruel to animals.    

46 Steals while confronting a victim (e.g. purse snatching, 

extortion). 

   

47 Deliberatively destroys others' property.    

48 Lies to obtain goods or favours or to avoid obligations in 

everyday situations. 

   

49 Steals items with non-trivial value without confronting a 

victim (e.g. forgery). 

   

50 Stays out at night despite parental prohibitions.    

51 Runs away from home over night.    

52 Comes late to school.    

 Poor Social and Academic Skills (PSAS)    

53 Makes up a reason to abstain from classes (e.g. to go to 

toilet, to wash hands) 

   

54 Does not mingle well with others.    

55 Does not have steady friendships    
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56 Believes that others view him/her negatively.    

57 Scribbles, tears pages from his/her own note book and 

from those of others. 

   

58 Has poor vocabulary.    

59 Has difficulty in expressing ideas verbally.    

60 Has reading difficulties.    

61 Has poor handwriting.    

62 Scores low in academic tests.    

63 Dare at teachers    

64 Behaving rudely with peers    

65 Physically cruel to others    
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Appendix ï II b 

 

Items retained / deleted in the Rating Scale to Identify Antisocial Behaviour among 

High School Students 

 

Item 

Number 

Validity 

Index 

Retained/ 

Deleted 

1 0.585 R 

2 0.585 R 

3 0.635 R 

4 0.349 R 

5 0.295 R 

6 0.975 R 

7 0.263 R 

8 0.349 R 

9 0.251 R 

10 -0.073               D 

11 0.220 R 

12 -0.332 D 

13 -0.068 D 

14 0.941 R 

15 0.941 R 

16 0.917 R 

17 0.871 R 

18 -0.068 D 

19 0.955 R 

20 -0.152 D 

21   

22 -0.175 D 

23 0.854 R 

24 0.917 R 

25 0.871 R 

26 0.975 R 

27 0.912 R 

28 0.885 R 

29 0.789 R 

30 -0.043 D 
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31 0.789 R 

32 0.785 R 

33 0.832 R 

34 0.001 D 

35 0.871 R 

36 0.975 R 

37 0.955 R 

38 0.844 R 

39 -0.658 D 

40 0.871 R 

41 -0.332 D 

42 0.854 R 

43 0.917 R 

44 0.871 R 

45 0.975 R 

46 0.955 R 

47 0.955 R 

48 0.001 D 

49 -0.068 D 

50 0.854 R 

51 0.917 R 

52 0.871 R 

53 0.975 R 

54 0.955 R 

55 -0.152 D 

56 0.251 R 

57 -0.175 D 

58 0.816 R 

59 0.927 R 

60 0.927 R 

61 0.927 R 

62 0.927 R 

63 -0.043 D 

64 0.941 R 

65 0.547 R 

 

       R-Retained,  D-Deleted 
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Appendix ï II c 

Final Draft 

 

TOOL - I: RATING SCALE TO IDENTIFY ANTISOCIAL BEHAVIOUR 

AMONG HIGH SCHOOL STUDENTS 

Direction : 

Read the given statements carefully Against each item 3 responses are given. They are; 1. 

Always, 2. Manytimes, 3. Some times. Choose anyone of the responses that suits you most 

please put a tick (P) mark against that column. 

 

 

Sl. No. Statement 

A
lw

a
y
s 

M
a
n

y
ti

m
es

 

S
o
m

et
im

es
 

 Inattention    

1 Conduct disorder in and outside the classroom. 

mâĚexiĒâ Sġwkîě vmÆwgîě vbq`ĝÀĞ 

âlĚeē[xk v]ĜbĞ. 

   

2 Argue with teachers irrationally. 

P¸Ãgĝ[ò`ģ eâĘbÄmĢi íxiÂĞ 

mqĒâmqbě  v]ĜbĞ.  

   

3 Deliberate skipping of classes. 

 wmėçvfģwi mâĚì[xkĘ bÈĝĚeé. 

   

4 Disobedience to the instructions and advices of teachers. 

P¸Ãgĝ[Æģ OÄôðĘbĞ[ġ fĢðě 

Pwjq]xd[òĒâ ÌĠĚe»gqxf.  

   

5 Fails to give close attention to details or commits careless 

mistakes in school work.  

Èmhē[òĒâ O½[ [mdě v]ñĘbĘ  bmðmé 

OĞjé eġÆ wmxjÂĞ [mdĒâximqd 

bmð[xkĔ v]ĜbĞ.  

   

6 Has difficulty in sustaining attention in doing tasks. 

e¼[xkĔ v]Ĝm½Ğ [mdĘxbĘ 

bĒ[xmĘéĒv[qġm½Ğ ¸hfě Sġké.  
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7 Does not listen when spoken directly. 

wch»gq[Ě weäěweqé w[Ė[ fqĖw`ģ.  

   

8 Does not follow through instructions and fails to finish 

school work. 

OÄôðĘbĞ[xkĚ ÀģeĢðm½Ğxj fĢðě 

eġÆ wmxj[xk í»Ē[Ę bmÄ Èçmé. 

   

9 Has difficulty in organising tasks and activities. 

e¼[ġ fĢðě v]gĞeqç[xk Xóē[xfĚe½Ğ 

¸hfě Sġké.  

   

10 Loses things necessary for tasks or activities e.g. 

assignment sheets, pen, pencils, records, class work 

notebooks). 

e¼[ġ OĞjé v]gĞeqç[òĒâ wbxmgqd 

veqïĖ[xk QlĒ¶ié Sbqhaě XéĒÌĖç 

bqġ[ġ, wedq, veģ¸Ğ[ġ e½ô[ġ mâĚì 

wmxj âÄĚweç[ġ. 

   

 Hyperactivity & Impulsivity (HI)    

11 Fidgets with hands or feet or squirms in seat.  

x[[ġ OĞjé [qĞ[ġ OĞjé QïĒx[ÂĞ 

vcÆbĞ. 

   

12 Leaves seat in classroom. 

mâĚexiÂĞ QïĒx[xg ÈĖçĔ v]Ğ¶ié.  

   

13 Runs about or climbs excessively. 

O½[fq[ Yçmé OĞjé Vðmé.  

   

14 Has difficulty in engaging leisure activities quietly. 

YĜô wch c`m»Ēx[[ÆĞ Oxf½gq[ 

Rçeçm½Ğ ¸hfě Sġké.  

   

15 Talks excessively. 

OkôĒâ O½[fq[Ě weämé.  

   

16 Has difficulty awaiting turn. 

 Uģëx`g íxi mïmbĢâ [qĘ½ïĚe½Ğ 

¸hfě Sġké. 
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17 Addiction to movies. 

½xhĚe`ē[òĒâ O»xfgqbĞ.  

   

18 Misuse of mobile phones. vfqxeĞ weqģ[xk 

bmiq[ egģeçĘébĞ. 

   

19 Indecent dress code. Ocq[Ù[fqd Px`  âÄØç.    

20 False imitation. veqĜgqd weqÅĘbdě.    

 Oppositional Defiance Disorder (ODD)    

21 Looses temper.  

¾bqdĘxb QlĒ¶ié. 

   

22 Argues with adults. 

veÃgmĝ[ò`ģ mq½ç¶iqĝ. 

   

23 Actively defies or refuses to comply with adults' request 

or rules. 

veÃgmĝ[Æģ w[qÃĒx[ OĞjé È½[xk 

ÓÈhfq[ ×ð¶ié OĞjé Qaē[ fðĒ¶ié. 

   

24 Blames others for his or her mistakes or misbehaviour. 

Omhé bmð[ġ OĞjé bmiqd c`ĘxbĒ[q[ 

fĢimĝ[xkĒ âxi õðmé. 

   

25 Is touchy or easily annoyed by others. 

fĢimĝ[kqĞ vbq`Ēõ»gmĝ OĞjé UÆ½Ğ 

UÃĔ]jx`gĒõ»gmĝ. 

   

26 Is angry and resentful. 

fĢimĝ[kqĞ ¸díġkmĝ OĞjé UÆ½Ğ 

UÃĔ]jx`gĒõ»gmĝ. 

   

27 Produce unnecessary sound during class time. 

mâĚì wchĘ½Ğ wbxmgĢi XÅxg 

SïmqĒâmqĝ[ġ. 
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28 Is spiteful or vindictive. 

vmðĒ[ĘbĒ[ OĞjé eÇmqēâě v]gĞ[ġ 

v]ĜbĞ. 

   

29 Persistent rule breaking for getting recognition. 

OēÌ[qhě veðmbĢ[qd ¾xjgqd È½  ×iĞ. 

   

30 Harming others, by violating their rights. 

Omĝ[Æģ SÃxf[xk ×ðmbģ Ājě 

fĢimĝ[òĒâ Óēâ ÈxkÈĚeé. 

   

  Bullying and Aggression & Serious violation of Rules 

(BAS) 

   

31 Bullies other children in the class. 

mâĚÀĞ Sġk fĢi âlęxb[xk 

v[qçxfĚeçĘé¶iqĝ. 

   

32 Initiates physical fights. 

S`Ğ ]ėx`[xkĘ üėç¶iqĝ. 

   

33 Uses a weapon that can cause serious physical harm to 

others (e.g. a bat, a bottle, a blade, a needle, a piece of 

rope).  

fĢimĝ[òĒâ [çxfgqd S`Ğ Ù½gqd 

eq½Ěxe VĢeçĘbĒõ»g PîbĘxbĚ 

egģeçĘé¶ié (U.[q. Xï fĖx`, Xï eqĖ»Ğ, 

Xï [Ę½, Xï T¸, Xï [Âð). 

   

34 Physically cruel to people. 

fĒ[òĒâ S`Ğ Ù½gq[ v[qúhfqdxb v]Ĝemĝ. 

   

35 Physically cruel to animals. 

Èjēâ[òĒâ S`Ğ Ù½gq[ v[qçxf v]Ĝemĝ. 

   

36 Steals while confronting a victim (e.g. purse snatching, 

extortion). 

eq½Ē[ĚeĖ`mxh U½ĝv[qġòě weqé 

½ïç¶iqĝ (U.[q. eaĚxexg eÄĘbĞ, ÁhĖ» 

eaě eÄĘbĞ). 
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37 Deliberatively destroys others' property. 

wmėçvfģwi fĢimĝ[Æģ v]qĘéĒ[xk 

OÇĒ¶ié. 

   

38 Stays out at night despite parental prohibitions. 

veĢwiqÃģ bx`[xk ×Ä QhÈĞ vmÆÂĞ 

bēâwmģ. 

   

39 Runs away from home over night. 

QhÈĞ ÞĖx` ÈĖç Y»Èçwmģ. 

   

40 Comes late to school. 

eġÆĒâ bqfbfq[ mïwmģ. 

   

 Poor Social and Academic Skills (PSAS)    

41 Makes up a reason to abstain from classes (e.g. to go to 

toilet, to wash hands). 

mâĚì[ÆÅïęé Èj¶ QïĚebĢ[qd 

[qhaĘxb SïmqĒâ¶ié (U.[q. [ÇĚexiĒâĔ 

v]Ğj, x[[xk [óm). 

   

42 Does not mingle well with others. 

fĢimĝ[ò`ģ cģiq[Ě elâm½Ğxj. 

   

43 Believes that others view him/her negatively. 

fĢimĝ[ġ Omxh/Omxk U½ĝfxigq[Ě 

eqĝĒ¶iqĝ[ġ Uģð cěì¶iqĝ. 

   

44 Has poor vocabulary. 

wfq]fqd v]qĢ[xk egģeçĘébĞ. 

   

45 Has difficulty in expressing ideas verbally. 

[ïĘéĒ[xk mqĜvfqÇgq[ vmÆĚeçĘém½Ğ 

¸hfě Sġké. 

   

46 Has reading difficulties. 

mq¸Ěe½Ğ ¸hfě Sġké. 
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47 Has poor handwriting. 

wfq]fqd x[vgóĘé Sġké. 

   

48 Scores low in academic tests. 

[ĞÈĘ wbĝô[ÆĞ âximqd f½Ěveė[ġ 

veðbĞ. 

   

49 Behaving rudely with peers. 

][qĒ[Æ`ě íhĖçĘbdfq[ c`ęév[qġmé. 

   

50 Physically cruel to others. 

fĢimĝ[òĒâ S`Ğ Ù½gq[ v[qçxf v]ĜbĞ. 
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Appendix - III  

DISTRICT INSTITUTE OF EDUCATION AND TRAINING 

                         MUNANJIPATTI – 627 355 

                      TIRUNELVELI DISTRICT 

Dear Students, 

Greetings. I request you to respond to the questionnaire promptly so as to enable me to gather 

information for my Research Project. The topic is entitled as “Effectiveness of certain 

Strategies in overcoming Antisocial Behaviour among High School Students”. The 

information you provide will be kept confidential and will be used only for the purpose of 

my Research Project.  

                               Thanking you               

       Yours Sincerely,   

    M. Gnana Soundari 

ACTIVITIES - FEEDBACK SHEET 

 

Please tick (P) whichever you think is applicable and answer the questions. Answer 

HONESTLY and do the best of your ability. 

1. The activities for me was 

UdĒ[qd v]gĞeqç[ġ. 

 a. Very Interesting             b. Interesting   

c. A little interesting                                  d.  Not at all interesting 

 

2. How do you feel after the activities? 

v]gĞeqç[òĒâĚ Àiâ Ôē[ġ UĚe» Saï¶Úĝ[ġ? 

 a. Very Happy            b. Happy   

c. A little happy                                  d.  Not at all happy 
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3. What is your level of Social skill in interpersonal relationships with your classmates 

during the activities? 

v]gĞeqĖ»ģ weqé Sē[ġ mâĚì wbqlĝ[ò`ģ b¿ĚeĖ ̀Siô[ÆĞ Sē[ġ 

]Ā[ ½iģ UĚe» Qïębé? 

 a. To full extent            b. To some extent 

c. To a least extent                                  d.  Not at all 

 

4. I need guidance in developing interest in activities? 

v]gĞeqç[ÆĞ PĝmĘxb mkĝĚe½Ğ UdĒâ mÇ[qĖçbĞ wbxmgq? 

 a. To full extent            b. To some extent 

c. To a least extent                                  d.  Not at all 

 

5.What is your level of social skill in approaching issues with empathy and perspective 

taking towards your classmates during the activities? 

v]gĞeqĖ»ģ weqé Sē[ġ mâĚì wbqlĝ[Æ`ě eĔ]qbqeě fĢðě íģwdqĒâ 

P¶gmĢð`ģ ¸Ē[Ğ[xk Oèâm½Ğ  Sē[ġ ]Ā[ ½iģ UĚe» Qïębé? 

 a. To full extent            b. To some extent 

c. To a least extent                                  d.  Not at all 

 

6. What is your level of emotional skill in managing feelings, including anger during the 

activities? 

v]gĞeqç[Æģ weqé w[qeě SĖe  ̀ Saĝô[xk  ¾ĝm¶ĚebĢ[qd Sē[ġ 

SaĝĔ¸Ę ½iģ UĚe» Qïębé? 

 a. To full extent            b. To some extent 

c. To a least extent                                  d.  Not at all 

 

7. What is your level of emotional skills in increasing internal locus of control during the 

activities? 

v]gĞeqĖ»ģ weqé Sġ [ĖçĚeqĖx` O½[ÃĚe½Ğ Sē[ġ SaĝĔ¸Ę 

½iģ[Æģ ¾xj UĚe» Qïębé? 

 a. To full extent            b. To some extent 

c. To a least extent                                  d.  Not at all 
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8. What is your level of emotional skills in self management, self-monitoring during the 

activities? 

äg wfjqėxf, v]gĞeqç[Æģ weqé äg [ė[q¼Ěì P¶gmĢÄĞ Sē[ġ 

SaĝĔ¸Ę ½iģ[Æģ ¾xj UĚe» Qïębé? 

 a. To full extent            b. To some extent 

c. To a least extent                                  d.  Not at all 

 

9. What is your level of cognitive skill in taking proper and healthy decisions in right time 

during the activities? 

v]gĞeqĖ»ģ weqé ]Ãgqd wchĘ½Ğ ]Ãgqd fĢðě PwhqĒ¶gfqd í»ô[xk 

UçĚe½Ğ Sē[ġ OÄmqĢiĞ ½iģ UĚe» Qïębé? 

 a. To full extent            b. To some extent 

c. To a least extent                                  d.  Not at all 

 

10. What is your level of cognitive skill in effectively solving problems faced from time to 

time during the activities? 

v]gĞeqĖ»ģ weqé OğmĚweqé U½ĝv[qġòě ÀhĔ]xd[xk ½iěe` ÓĝĚe½Ğ 

Sē[ġ OÄmqĢiĞ ½iģ UĚe» Qïębé? 

 a. To full extent            b. To some extent 

c. To a least extent                                  d.  Not at all 
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Appendix - III  

ABSTRACT 

  

Name of the DIET                                          :    Tirunelveli 

Name and Designation of the Researcher :    Dr.M.Gnana Soundari,  Lecturer, DIET,    

         Munanjipatti 

Title:  

Effectiveness of certain Strategies in overcoming Antisocial Behaviour among High 

School Students.  

 

1.Introduction:  

Antisocial behaviour has been with the mankind from the time immemorial. It is a persistent 

evil. Crime has been presenting multifaceted problems to the various governments and is a 

heavy burden upon the society. Statistics of crime in India reveal an upward trend in its 

incidence. Naturally, the date is increasingly concerned with the problem of crime. The task 

of control and elimination, however, is intricate and arduous.  It is obvious that economic and 

social progress of any country largely depends upon the masses constituting the society.  

 

The term antisocial behaviour is used when referring to behaviours that are violations of 

social rules or that are acts against others, such as lying, cheating, stealing, truanting and 

fighting. Antisocial behaviour involves ".... Recurring violations of socially prescribed 

patterns of behaviour", such as aggression, hostility, defiance, and destructiveness (Walker, 

Colvin and Ramsey 1995). Antisocial behaviour is the behaviour that causes or is likely to 

cause harassment, alarm or distress to one or more persons. Antisocial behaviours reflect a 

failure of the individual to conform his or her behaviour to the expectations of some authority 

figure, to societal norms, or to respecting the rights of other people. The behaviours can range 
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from mild conflict with authority figures, through major violation of societal norms, to 

serious violations of the rights of others (Frick 1998). 

 

Antisocial behaviour results in social disapproval because it is harmful to maintaining social 

order. Antisocial acts are endemic and pervasive. There is a high prevalence of antisocial 

behaviour among student populations. Antisocial individual is a menace to the family, society 

and the country as a whole. Nearly everyday, the news reports stories about children 

committing acts of violence, often against children. Antisocial behaviour in childhood is the 

strongest predictor of antisocial behaviour in adolescence. If aggressive behaviour problems 

develop in preschool years, a significant proportion of the children (as high as fifty per cent) 

will continue to experience similar problems in middle childhood and into adolescence 

(Campbell 1995). The work of Rutter, Giller and Hagell (1998) and Tremblay (1999) clearly 

points to the effects of the early period of development on antisocial behaviour and juvenile 

delinquency and mental health problems in later life. 

 

It is believed that antisocial youth are looking for the good things in life without working for 

them. There is a great deal of anger towards young people who steal and commit other violent 

and antisocial acts. This anger arises from the general belief that students with antisocial 

nature could be like others if they wanted to be and if they tried. Although this anger is 

justifiable considering the violence committed by the youth in recent years, our response has 

to be guided by the knowledge of what is causing this behaviour and how it can be changed. 

2.Need and significance: 

"We worry about what a child will become tomorrow, yet we forget that he or she is someone 

today". - Stacia Tausher 
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Behavioural problems happen and sometimes, they can affect a child into adulthood. 

Moreover, the most severe forms of antisocial behaviour are known to emerge early in life 

and become persistent thereafter, making antisocial behaviour a natural focus for a 

developmental approach (Moffit 1993a). 

 

The extent of children's early conduct problems is said to be the most important factor in 

explaining association between peer relationship problems and later adjustments in life 

(Woodward and Fergusson 1999). So, if society is concerned about antisocial youth, the 

easiest and the least expensive way to intervene is to identify and modify such behaviour in 

children. To achieve this, we must focus on the identification of early signs of antisocial 

behaviour. 

 

Indian society consists of many diverse socio-cultural and economic groups. Almost two-

thirds of Indian children and adolescents are economically, socially and educationally 

disadvantaged in some way or the other (Dash and Hariharan 1988; Shukia 1994). The 

adolescent segment of India's population is on the rise and hence India, with more resource-

limited families, is the ideal place to examine factors associated with adolescent behaviour 

(Carson et al. 1999; Nanda and Dash 1996). 

 

Antisocial behaviour of the young is not acceptable to the society and the delinquent is 

forbidden by law. It is a multifactor phenomenon caused by genetical. physiological, 

psycliological and sociological factors that interact in different ways (Shanmugam 1981). 

Some common behavioural problems exhibited by adolescent students include disobedience 

and even violence towards parents, school dropout, smoking, alcoholism and other drug use, 

petty crime, and various other manifestations of juvenile delinquency (Chaudhari and 

Choudhary 1993; Shukia 1994; Simhadri 1989). 

 



 

170 

In developed countries, the subject antisocial behaviour has been well attempted by 

researchers as well as school practitioners. Salts et al. (1995) Indicate that delinquent 

behaviour is associated with personal characteristics of the individual and of the family, peer, 

school, and neighbourhood systems in which the individual is a member. Lack of recognition 

of disabilities can cause serious problems to a child's progress and self-image. In fact, most 

anti-social youth have 3 or 4 risk factors present (Rutter 1979). With help, they are capable 

of being good. It is in our interest to help them so that, instead of causing pain and expense 

to society, they can positively contribute. Dealing with difficulties quickly and effectively 

can cause a lot of stress, dignity and money. Children with anti-social behaviours generate 

community expenses throughout their lives as they involve many systems including mental 

health, justice, special education, and social services. Besides causing suffering to their 

families and society, they cost millions of dollars through probation, jail, welfare and 

unemployment (Shamsie 1990). It is clear that what is needed to make a marked impact on 

reducing the burden of suffering from antisocial behaviour and crime in adulthood is effective 

prevention programs in childhood and adolescence. Antisocial behaviour can be tackled by 

helping families so that they can meet the physical, emotional and intellectual needs of their 

children, by recognizing and treating aggressive behaviour as soon as it appears, by ensuring 

that anti-social youth receive proper assessments and effective treatments and by abandoning 

the pursuit of harsh punishments. Research has shown that long sentences and harsh 

punishments do not prevent the recurrence of crime (Andrews, Leschied and Hoge 1992). 

 

In the Indian context, even though the concentration on antisocial behaviour is sporadic, no 

single comprehensive tool has been developed to assess sociological and psychological 

factors associated with antisocial behaviours. Research has not been concentrated in the 

development of coping strategies that help in tackling various aspects of antisocial behaviour 

in students at school level. particularly in adolescence. Considering the research in the 
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western world, research conducted in India is very meagre. Research is needed in 

identification and assessment of antisocial behaviour and thinking errors of students at the 

high school level. Development of appropriate tools for identification of antisocial behaviour 

and thinking errors should be an integral part of any intervention programme. Attempts are 

necessary to identify the background characteristics, parental practices and peer group 

associations of students with antisocial behaviour. Such an attempt will pave the way for 

development of certain workable strategies to overcome antisocial behaviour in students. The 

present study is an attempt to develop tools to identify various antisocial behaviours and 

thinking errors in students, their background characteristics, parental practices, and peer 

group association and thereby, develop an appropriate Comprehensive Intention Strategy to 

overcome antisocial behaviours among students. That was why; this study was planned as 

“Effectiveness of certain Strategies in overcoming Antisocial Behaviour among High 

School Students”. 

3.Objectives: 

LEVEL OF ANTISOCIAL BEHAVIOUR 

To find out the level of Antisocial Behaviour of High School Students with respect to gender.  

 

PERCEPTION OF HIGH SCHOOL STUDENTS ON ANTISOCIAL 

BEHAVIOUR 

7. To find out the significant difference between the Antisocial Behaviour of High 

School Students with respect to: 

ix. The Gender 

x. The Locality of the House 

xi. The Medium of Instruction 

xii. The Type of Family 
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8. To find out the significant association between the Antisocial Behaviour of High 

School Students with respect to: 

v. The Religion 

vi. The Community 

 

EFFECTIVENESS OF CERTAIN STRATEGIES IN OVERCOMING 

ANTISOCIAL BEHAVIOUR OF HIGH SCHOOL STUDENTS 

To find out the significant difference between the effectiveness of certain strategies in 

overcoming Antisocial Behaviour among High School Students with respect to the Gender. 

 

4.Hypothesis: 

PERCEPTION OF ELEMENTARY TEACHERSON LIFE SKILLS 

PERCEPTION OF HIGH SCHOOL STUDENTS ON ANTISOCIAL 

BEHAVIOUR 

3. There is no significant difference between the Antisocial Behaviour of High School 

Students with respect to: 

v. The Gender 

vi. The Locality of the House 

vii. The Medium of Instruction 

viii. The Type of Family 

4. There is no significant association between the Antisocial Behaviour of High School 

Students with respect to: 

iii. The Religion 

iv. The Community 
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EFFECTIVENESS OF CERTAIN STRATEGIES IN OVERCOMING 

ANTISOCIAL BEHAVIOUR OF HIGH SCHOOL STUDENTS 

 

There is no significant difference between the effectiveness of certain strategies in 

overcoming Antisocial Behaviour among High School Students with respect to the Gender. 

 

5.Methodology: 

a) Method: Survey cum Experimental Study 

b) Sample: 69 Students of Std IX were randomly selected from K.R. GHSS, Reddiyarpatti, 

Palay – Rural Block of Tirunelveli district. 

c)Intervention:  

Social Skills Interventions 

Intervention – 1 

Two Truths and a Lie  

Each Student shares two true statements and one false statement about themselves. The group 

tries to guess which statement is the lie, sparking conversations and laughter. 

 

Intervention – 2  

Human Bingo 

Students are given bingo cards with different characteristics or experiences. They must find 

people in the group who match each characteristic. The goal is to encourage interaction and 

discovery. 
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Intervention – 3 

Name and Fact 

Here Students introduce themselves by stating their name and sharing an interesting fact 

about themselves. This helps in breaking the ice and sparking conversations based on shared 

interests or experiences. 

These activities create a relaxed and engaging environment, encouraging Students to interact, 

connect, and lay the foundation for further social skill development. 

Intervention – 4 

Active Listening Pairs 

Students pair up and take turns sharing a personal story. The listener practices active listening 

skills by summarizing and reflecting on what they heard. This activity promotes empathy, 

understanding, and effective communication. 

Intervention – 5 

 Mirror Mirror 

Students work in pairs, taking turns leading and following each other’s movements. The 

leader performs a series of simple actions, and the follower mirrors those actions. This 

activity enhances nonverbal communication and the ability to interpret and respond to 

nonverbal cues. 

 

 

Intervention – 6 

Picture Perfect 

Students are divided into groups and given a set of pictures. Each group selects one picture 

and describes it to the other groups without showing it. The other groups must recreate the 
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picture based solely on the description, highlighting the importance of clear and precise 

verbal communication. 

Intervention – 7 Charades 

Charades to use body language and gestures to communicate words or phrases without 

speaking. It encourages nonverbal communication and creativity. 

These communication activities provide the opportunities to practice and improve Students 

communication skills, building better understanding and connection with others. 

Intervention – 8 

Storytelling Circle 

Students take turns sharing personal stories that evoke emotions. The group actively listens 

and provides support, builds empathy, and understanding. 

 

Intervention – 9 

Random Acts of Kindness 

Encourage participants to perform small acts of kindness for others, such as buying a coffee 

for a stranger or volunteering at a local charity. These acts promote empathy and compassion. 

These empathy-building activities enhance individuals’ ability to understand and relate to 

others’ experiences, fostering compassion, and building stronger connections. 

Emotional Coping Skills Interventions 

Intervention – 10 

Emotion Charades 

Students act out different emotions without using words, challenging others to guess the 

emotion being portrayed. This activity enhances emotional recognition and empathy. 

 

 



 

176 

Intervention – 11 

Empathy Circle  

In this game, Students form a circle and take turns sharing a personal experience. The rest of 

the group listens actively and then reflects on what they heard, focusing on understanding 

and empathizing with the speaker’s emotions. 

These emotional intelligence activities will enhance Students ability to understand and 

manage their own emotions while fostering empathy and connection with others. 

Intervention – 12 

Breathing Exercises  

Teach Students deep breathing exercises to use in stressful situations. This activity promotes 

relaxation and helps manage anxiety. 

Intervention – 13 

Guided Meditation 

 Lead students through a guided meditation focused on releasing stress and cultivating a calm 

mindset. This activity enhances relaxation and stress management skills. 

These stress management activities will help you to navigate stressful situations with grace 

and ease.  

Intervention – 14 

Yoga 

Concentrate your mind on one thing or object, the thought of which flows like an unbroken 

stream of oil.  

Intervention – 15     Sports and Games 

Intervention – 16     Guidance and Counselling 
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Cognitive Skills Interventions 

 Intervention – 17 

 Group Problem-Solving 

Students work together in small groups to solve a complex problem or complete a challenging 

task. This activity encourages cooperation, brainstorming, and finding common ground to 

reach a shared goal. 

Intervention – 18 

Brainstorming Session 

Students come together to generate a list of ideas or solutions for a specific problem or 

challenge. This activity encourages creative thinking, collaboration, and open-mindedness. 

Intervention – 19 

Scavenger Hunt 

Organize a scavenger hunt where Students work together to solve riddles and find hidden 

objects. This activity encourages problem-solving, communication, and teamwork. These 

problem-solving activities develop individuals’ critical thinking, decision-making, and 

creativity, enabling them to approach challenges with confidence and effectiveness. 

Intervention – 20 

Trust Fall 

Students form pairs, with one person falling backward and the other catching them. This 

activity builds trust and fosters a sense of reliance on one another. 

Intervention – 21  

Minefield 

Students are blindfolded and placed in pairs. One person is blindfolded and must navigate 

through a “minefield” (a designated area with obstacles) guided only by the verbal 
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instructions of their partner. This activity promotes trust, clear communication, and 

teamwork. 

Intervention – 22 

Escape Room 

Students are blindfolded in a themed room. They must work together to solve puzzles, find 

clues, and escape within a time limit. This activity requires effective communication, 

problem-solving, and collaboration skills under pressure. 

Intervention – 23 

Tower Building 

Students are divided into teams and given limited supplies (e.g., straws, tape, paper) to build 

the tallest freestanding tower. This activity encourages teamwork, creativity, and effective 

resource allocation. These team-building activities promote collaboration, trust, and effective 

communication, allowing individuals to develop strong teamwork skills. 

d)Tool: Antisocial Behaviour Scale and Feedback Form 

e) Data Analysis: Mean, Standard Deviation, Percentage Analysis, Levels, ’t’ Test and 

ANOVA (Analysis of Variance)  

 

6.Major Findings: 

Level of High School Students on Antisocial Behaviour 

xiii. 43 % of male High School Students have low, 48 % of them have average and 9 % of 

them have high level of Inattention.  With respect to female High School Students 53 

% of them have low, 33 % of them have average and 13% of them have high level of 

Inattention.   

xiv. 46 % of male High School Students have low, 35 % of them have average and 19 % 

of them have high level of Hyperactivity & Impulsivity (HI). With respect to female 
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High School Students 33 % of them have low, 47 % of them have average and 20 % 

of them have high level of Hyperactivity & Impulsivity (HI).  

xv. 41 % of male High School Students have low, 44 % of them have average and 15 % 

of them have high level of Oppositional Defiance Disorder(ODD). With respect to 

female High School Students 33 % of them have low, 60 %of them have average and 

7 % of them have high level of Oppositional Defiance Disorder(ODD).   

xvi. 43 % of male High School Students have low, 43 % of them have average and 14 % 

of them have high level of Bullying, Aggression & Serious Violation of Rules(BAS). 

With respect to female High School Students 40 % of them have low, 40 % of them 

have average and 20 % of them have high level of Bullying, Aggression & Serious 

Violation of Rules (BAS).   

xvii. 33 % of male High School Students have low, 56 % of them have average and 11 % 

of them have high level of Poor Social and Academic Skills (PSA). With respect to 

female High School Students 47 % of them have low, 47 %of them have average and 

6 % of them have high level of Poor Social and Academic Skills (PSA). 

xviii. 41 % of male High School Students have low, 33 % of them have average and 26 % 

of them have high level of Antisocial Behaviour. With respect to female High School 

Students 53 % of them have low, 27 %of them have average and 20 % of them have 

high level of Antisocial Behaviour. 

Perception of High School Students on Antisocial Behaviour 

vii. There is significant difference between male and female High School Students in their 

Antisocial Behaviour and its dimensions. While comparing means scores of female 

(64.40, 58.66, 62.26, 58.00, 51.86 and 295.20) High School Students have better than 

male (59.51, 58.16, 60.85, 58.12, 49.46 and 286.12) High School Students in their 

Antisocial Behaviour and its dimensions. 
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viii. There is no significant difference between rural and urban High School Students in 

their Antisocial Behaviour and its dimensions. While comparing the calculated values 

of ‘t’ (1.563, 0.764, 1.026, 1.687, 0.087 and 1.460) is less than the table value of ‘t’ 

(1.990) at 5% level of significance for degrees of freedom 67. Hence, the null 

hypothesis is accepted. 

ix. There is significant difference between Tamil Medium and English Medium High 

School Students in their Antisocial Behaviour and its dimensions. While comparing 

means scores of Tamil Medium (61.51 and 61.51 ) High School Students have better 

than English Medium (59.61 and 60.79) High School Students in their Antisocial 

Behaviour and its dimensions. While comparing means scores of English Medium 

(58.61, 59.64, 52.79 and 291.47) High School Students have better than Tamil 

Medium (57.94, 56.6, 47.25 and 284.82) High School Students in their Antisocial 

Behaviour and its dimensions.  

x. There is significant difference between joint and nuclear family High School Students 

in their Antisocial Behaviour and its dimensions. While comparing means scores of 

Joint family (61.35, 58.72, 58.41, 50.52 and 290.03) High School Students have better 

than Nuclear family (57.57, 56.50, 56.85, 47.85 and 280.5) High School Students in 

their Antisocial Behaviour and its dimensions. While comparing means score of 

Nuclear family (61.71) High School Students has better than Joint family (61.01) 

High School Students in their Antisocial Behaviour and its dimensions.  

xi. there is no significant difference among community of High school students in their 

Antisocial Behaviour and its dimensions. While comparing the calculated values of 

‘F’ (0.389, 1.085, 0.426, 0.473, 0.099 and 0.513) is less  than the table value of ‘F’ 

(2.75) at 5% level of significance for degrees of freedom (3, 65). Hence, the null 

hypothesis is accepted. 
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xii. There is no significant difference among religion of High school students in their 

Antisocial Behaviour and its dimensions. While comparing the calculated values of 

‘F’ (1.327, 0.088, 0.064, 0.200, 0.928 and 1.328 ) is less  than the table value of ‘F’ 

(3.14)  at 5% level of significance for degrees of freedom (2, 66). Hence, the null 

hypothesis is accepted. 

Effectiveness of High School Students on Antisocial Behaviour 

 

There is significant difference between male and female High School Students in their 

effectiveness of certain strategies in overcoming Antisocial Behaviour and its dimensions. 

While comparing means scores of females (72.40, 68.27 and 65.73) High School Students 

have better than male (63.80, 65.41and 63.96) High School Students in their effectiveness of 

certain strategies in overcoming Antisocial Behaviour and its dimensions. While comparing 

means scores of males (67.43) High School Students have better than female (65.73) High 

School Students in their effectiveness of certain strategies in overcoming Antisocial 

Behaviour and its dimensions. 

7.Conclusion: 

The study reveals that Antisocial behaviour is not a genetic thing that someone is born with 

Antisocial personality is something that is taught and brought on by the environment, Post 

intervention scenario the Effectiveness of certain Strategies in overcoming Antisocial 

Behaviour reveals that there was a remarkable gain in their Social Skills, Emotional Coping 

Skills and Cognitive Skills. 

8.Educational Implications: 

The implications of the study are given as follows. 

xi. The study is conducted only in a single school located in a rural area of a metropolitan 

city where students come from urban and semi-urban areas. A comprehensive survey 
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can be conducted at different levels and in different localities by the DIET, SCERT 

and NCERT to get a clear picture of the prevalence of antisocial behaviour among 

students. Such a survey will help to develop need-based, situation-based training 

programmes for teachers working at different levels. 

xii. Training Programmes in overcoming Antisocial Behaviour need to be implemented 

in different levels of Students (Primary, Upper Primary, High and Higher Secondary 

Schools). 

xiii. The study reveals that appropriate intervention strategies can be developed to 

overcome antisocial behaviour in students based on the results of standardised 

antisocial behaviour rating scale. Teachers, at all levels, should be trained to develop 

and use comprehensive intention strategy (cognitive-behavioural) keeping in mind 

the background characteristics of students.  

xiv. The In-Service Training needs to be provided to the school teachers on strategic uses 

at individual level, parental level, peer group level and neighbourhood level. In this 

respect, a comprehensive manual on antisocial behaviours exhibited by the students 

should be developed incorporating all possible strategic ways and means. It is also 

utmost important that such a manual should be made available to the teachers as and 

when required. 

xv. Teachers must appreciate the good behaviour of the learners; moreover, such 

behaviours are to be reinforced and rewarded such as introducing token marking 

system etc. 

xvi. Programmes must chalk out to control the misuse of different media. For this, special 

care must be done to conduct curricular and co-curricular activities. Different 

awareness programmes can also be conducted at school level. For example, movies 
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and documentaries reflecting the messages of different social values, debates and 

discussions on the negative sides of media etc. 

xvii. Student profile and cumulative record are to be updated and maintained so as to solve 

the social and individual problems faced by different learners. 

xviii. Parents should try and strive hard to create a better and conducive environment at 

home so that the major values like cooperation, adjustment, kindliness etc. are learned 

from the home itself. 

xix. Counselling centres should be provided at all schools and the teachers should show a 

keen interest to identify the needy persons in the classrooms who should undergo 

counselling at various intervals in their lives. 

xx. Sports and cultural activities are to be conducted at least once in a year in every school 

and participation of all students must be ensured. The energy of the students should 

be burnt in the right way so that they may find themselves free from the stress and 

frustrations. 
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Appendix - IV 

Photo Gallery 

Tool Implementation & Data Collections 

K.R.GHSS, Reddiyarpatti, Tirunelveli District 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  


